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			ABSTRACT

			This basic, exploratory study with a quantitative approach aimed to describe third- and fourth-year English majors’ perceptions of the influence that reading Shakespeare’s works could have on their English language learning. The study also sought to identify the linguistic difficulties students encounter when engaging with Shakespearean texts and the pedagogical strategies they consider most effective for approaching them. A purposive convenience sample of 80 B.A. in English students at the University of Costa Rica completed an online questionnaire addressing prior exposure to Shakespeare, perceived challenges, perceived benefits for different language skills, and recommended teaching practices. Data were analyzed using descriptive statistics (frequencies and percentages) to provide a detailed overview of students’ perceptions. Based on the findings, 58.8% of participants believe that reading Shakespeare improved their reading comprehension, 83.8% identified the archaic nature of the language as the principal difficulty, and 78.8% believed that instructors should introduce adapted versions of Shakespeare’s works before the original texts. A semi-structured interview with an expert in Shakespeare for English as a Foreign Language (EFL) learners helped contextualize these findings which indicate that students associate Shakespeare with specific linguistic gains. This highlights the need for stronger pedagogical links between literature courses and English language development. Based on these findings, instructors should use adapted Shakespearean texts to support students before having them read the original texts.

			KEYWORDS: Perceptions, Students, Shakespeare, English as a Foreign Language, EFL, Proficiency, Linguistic Skills, Difficulty, Teaching Strategies.

			resumen

			Este estudio básico, exploratorio, de orientación cuantitativa, tuvo como objetivo describir las percepciones del estudiantado de tercer y cuarto año del Bachillerato en Inglés acerca de la influencia que la lectura de obras de Shakespeare podría tener en su proceso de aprendizaje del inglés. Asimismo, buscó identificar las dificultades lingüísticas que enfrentan al leer textos shakespeareanos y las estrategias pedagógicas que consideran más útiles para abordarlos. Una muestra por conveniencia y de carácter intencional, compuesta por 80 personas estudiantes del Bachillerato en Inglés de la Universidad de Costa Rica, completó un cuestionario en línea que indagó su contacto previo con Shakespeare, los desafíos y beneficios percibidos para distintas habilidades lingüísticas y las prácticas docentes que recomiendan. Los datos se analizaron mediante estadísticas descriptivas (frecuencias y porcentajes) para delinear con precisión las percepciones estudiantiles. Los hallazgos muestran que el 58.8% de las personas participantes considera que leer a Shakespeare mejoró su comprensión lectora, el 83.8% identifica la obsolescencia del lenguaje como la principal dificultad y el 78.8% piensa que las personas docentes deberían utilizar versiones adaptadas de Shakespeare antes de introducir los textos originales. Una entrevista semiestructurada con una persona experta en la enseñanza de Shakespeare a estudiantes de Inglés como Lengua Extranjera (ILE) permitió contextualizar estos resultados. En conjunto, los hallazgos sugieren que el estudiantado asocia el estudio de Shakespeare con ciertos beneficios lingüísticos percibidos, a la vez que evidencian la necesidad de establecer conexiones pedagógicas más explícitas entre los cursos de literatura y el desarrollo de la competencia en inglés. Con base en estos resultados, se recomienda que el personal docente incorpore versiones adaptadas de obras shakespeareanas para apoyar al estudiantado antes de enfrentarse a los textos originales.

			PALABRAS CLAVE: Percepciones, Estudiantes, Shakespeare, Inglés como Lengua Extranjera, ILE, Competencia, Habilidades lingüísticas, Dificultad, Estrategias de enseñanza.

			Introduction

			The mastery of a new language entails a long and complex process of familiarization with the target tongue through deliberate exposition and practice. Even more so if one decides to pursue it as a college major with the purpose of becoming a language professional. If this is the case, the rationale for the inclusion of courses devoted to the training of speaking, listening, writing, and reading skills, as well as those that deepen students’ understanding of syntax and phonetics, in the curriculum appears to be self-evident. The focus is not on abstract linguistics but on the practical improvement and theoretical understanding of one language to ensure students’ communicative and technical proficiency in it. This objective presupposes the inclusion of input material that students can use to exercise their receptive skills and to substantiate their efforts to communicate through speaking and/or writing. Hence, the courses devoted to linguistic skills have an underlying thematic component that students take for granted. 

			Nonetheless, language-focused majors like the B.A. in English at the University of Costa Rica tend to have in their periphery courses devoted to literature whose contribution to their English skills is less clear to students. As Al-Jiboury (2024) notes, literary texts provide “plentiful linguistic resources that help [students] practice speaking, listening, reading, and writing skills” (p. 67) and function as a vessel for good literary heritage that supports learners' linguistic, stylistic, and aesthetic growth. Such benefits underscore the relevance of examining how students perceive the linguistic value of reading non-contemporary texts such as Shakespeare. Despite this, literature courses seem to differ in purpose from those whose contribution to linguistic proficiency is more obvious. This is especially true in the cases of courses that deal with texts whose register deviates substantially from what could be deemed communicatively beneficial, like those written in non-contemporary English. Yet, surveying students’ perceived linguistic value of reading this type of literature is of pedagogical interest.    

			The relevance of the works of William Shakespeare in the history of English literature and the English language is, from a literary viewpoint, unquestionable. Nevertheless, pointing out this relevance does not explain the role of Shakespeare’s works in the learning of English as a Foreign Language (EFL) students because it dismisses the linguistic benefits that studying Shakespeare has to offer. Several studies that focus on this issue base their concern on the possible difficulties that English learners might face when reading Shakespeare’s texts (Goodman, 2011; Nurcahyo, 2012; Murphy et al., 2020; Macías-Borrego, 2024). However, research shows that these difficulties are similar to those that native English speakers face when reading Shakespeare and that Shakespeare’s works can improve learners’ English proficiency when instructors explore different approaches to Shakespeare’s language. 

			Moreover, whether to teach Shakespeare to non-native speakers of English or not is a common concern in EFL teaching; however, the rationale for implementing Shakespeare’s texts in EFL curricula rarely goes beyond using Shakespeare’s undeniable literary achievement as the only justification to teach the Bard’s works (Lima, 2013; Newstreet, 2017; Akther, 2022). Since Shakespeare’s language might be difficult for some students, many EFL teachers have tried to teach Shakespeare’s works using different strategies to complement the traditional formalist approach used in literary studies, such as adaptations of Shakespeare’s works to other media.

			 Despite the increasing awareness of the relevance of studying Shakespeare in EFL contexts, academic research on the topic and the perception of EFL students of Shakespeare’s impact on their language learning is still scarce and focuses mostly on high-school students from Asian countries like Bangladesh, Taiwan, and China (Yen, 2010; Cheng & Winston, 2011; Tso, 2016; Akther, 2022). In Costa Rica, those who are most concerned with the role that studying Shakespeare plays in their becoming proficient in English are the B.A. in English students at the University of Costa Rica, where linguistic proficiency is the main priority, yet no research has evaluated the opinions of these EFL learners on the impact that reading Shakespeare has had on their English learning process. 

			Conceptually, the study draws on three interrelated areas: (a) perceived linguistic benefits of literary reading in EFL contexts, (b) the linguistic complexity of Shakespearean English as a factor influencing reading comprehension, and (c) pedagogical strategies that mediate students’ engagement with literary texts. These categories provide the basis for interpreting students’ perceptions and for situating the findings within broader discussions on literature-based language learning. Therefore, the purpose of this study is to evaluate the opinion of the students in the English major at the University of Costa Rica on the role of the Shakespearean oeuvre in their language learning process to promote the deployment of Shakespeare’s works as language learning tools. Throughout this analysis, the study will identify the opinion of the students on how reading Shakespeare has impacted their linguistic skills, the main difficulties that they experience when reading Shakespeare, and the strategies that work best when approaching Shakespeare’s works. The results will help to define how much of a connection students perceive in studying Shakespeare in literature courses and the improvement of their language skills. To address these objectives, the study gathered quantitative data through an online questionnaire and complemented it with insights from a semi-structured interview with an expert in Shakespeare pedagogy, which contextualized the findings within broader instructional practices. 

			The article is organized into four main sections. First, the literature review provides some scholarly background regarding previous academic explorations of the role of Shakespeare in EFL settings, the associated challenges, and performance-based as well as technological approaches used in such contexts. Second, the conceptual framework outlines the relationship between literary reading, English language learning, and the linguistic particularities of Shakespeare’s works. Third, the methodological procedures are described, including participants, instruments, and data analysis. Fourth, the results are presented and discussed, integrating students’ perceptions with relevant theoretical and pedagogical perspectives. Finally, the article offers conclusions and recommendations derived from the findings, as well as potential directions for future research.

			Literature review

			For the last four hundred years, the works of William Shakespeare have been a fundamental aspect not only in the study of English literature but also of the English language. Murphy et al. (2020) mention that, in 2016, the British Council analyzed a sample of over “18,000 people in 15 countries and territories and found that 78% of respondents had experienced Shakespeare’s work, 44% had read Shakespeare or watched a film adaptation of his plays and 30% had been taught Shakespeare at school or university” (p.2). Lima (2018) further emphasizes the relevance of teaching Shakespeare’s works by arguing that it can bring “together language learning, cognitive engagement, and the development of high order thinking” (p.5). However, the importance of teaching Shakespeare is not as evident in contexts where English is not students’ first language because linguistic competence is the main focus and literary studies play a secondary role. 

			Therefore, recent research has focused on filling this gap, and it has proved that teaching Shakespeare’s works to EFL students poses some challenges for them, such as the comparatively higher level of complexity of Elizabethan English or how little students know about Shakespeare’s context, but it also presents some benefits that are not merely literary or aesthetic, such as a deeper understanding of the history of English, the acquisition of richer vocabulary and syntactical structures, more awareness of the rhythmic elements of language, insight into the playful and creative possibilities of English, the refinement of reading and listening skills, and the learning of new dynamic strategies of oral communication akin to the techniques common in dramatic performances. This literature review follows a thematic order and focuses on four main trends: the rationale for implementing Shakespeare’s works in EFL curricula, strategies to overcome the challenges that EFL students face when studying Shakespeare, performance-based approaches to the study of Shakespeare in EFL classrooms, and the development of new strategies to study Shakespeare’s work taking advantage of technology and multimedia resources.

			The Rationale for Implementing Shakespeare’s Works in EFL Curricula

			The first trend that a body of research within the area of Shakespearean studies in EFL contexts focuses on is the rationale and consequent theoretical evidence that justifies the implementation of Shakespeare’s works in EFL curricula. Lima (2013) analyzes the usefulness and importance of teaching Shakespeare in non-anglophone contexts. This article defends the idea of Shakespeare’s pluriversality, a term whose significance relies upon a paradigm shift: it questions the traditional notion of universality that surrounds the works of Shakespeare by pointing out that uni suggests unilaterality. Since their themes feature aspects of humanity that transcend geographical and cultural boundaries, Shakespeare’s works fit better in the category of pluriversal, thus appealing to people all around the world regardless of differences in culture and language. In a later article, Lima (2018) argues that close readings of Shakespeare’s works allow readers to develop a more active intellectual engagement with the text, thus strengthening language skills, independent learning, and critical thinking. Moreover, since the target population consists mostly of language learners, the main priority for both teachers and learners is the careful examination of language structures and lexis. 

			Likewise, Newstreet (2017) reports the discussion of an Expert Teacher Panel that took place at the University of Dallas Second Biennial Shakespeare Conference in 2016. The discussion focused on the role of Shakespeare’s works in Texan high-schools with large percentages of ELLs (English Language Learners). When debating whether to include Shakespeare’s works in the English curriculum of such high-schools despite their difficulty, one teacher argued that by teaching international students the works of Shakespeare schools would be giving them access to a cultural capital that non-anglophone learners would not have otherwise. As a result, students would become more familiar with English and its cultural history.

			Munir and Yavuz (2024) address the “persistent gap between fostering linguistic competence and literary appreciation” (p. 2) in ELT curricula in North Cyprus and investigate whether pragmatic treatment using literary analysis (speech acts) can increase competence. They argue that literature, as a vehicle for pragmatic understanding, plays a pivotal role in developing pragmatic competence through the understanding of implied meanings and intentions in context. The significance lies in showing that literary texts, specifically Shakespeare’s Othello, can be used as a compelling tool for training the subtleties of language use in complex social interactions.

			Challenges that EFL Students Face When Studying Shakespeare

			The second trend focuses on the difficulties and challenges that students face when studying Shakespeare in an EFL context. Murphy et al. (2020) have pointed out that the challenges that EFL students face when reading Shakespeare are not significantly different from those that native speakers of English have reported. This study compared and analyzed the opinions of college students from Spain, Finland, and England who were taking courses on Shakespeare, and it determined that, regardless of the differences in context and language, the difficulties that students reported were essentially the same: archaisms, contractions, coinages, and borrowings. To lessen the impact of these problematic features of Shakespeare’s language on reading comprehension and enjoyment, the researchers proposed a corpus-based approach. 

			In a similar line, Nurcahyo (2012) explains that the main obstacle for students to overcome when approaching Shakespeare’s works is the language. According to this article, the unusual language is the most alienating aspect of Shakespeare’s works, for the themes and plots are well-known among people of all ages. Nurcahyo proposes that the best solution is to help students become more familiar with the language by reading closely, interpreting, and re-writing Shakespeare’s works from a personal point of view. To prove the efficacy of this method, this paper reports the results of a class experiment: EFL high-school students read a work of Shakespeare with which they were familiar –in this case, Hamlet– and partook in a series of creative writing exercises to re-write scenes from it, obtaining a better understanding of Shakespeare’s writing mechanics in the process. 

			Goodman (2011) also points out that the difficulty of Shakespeare’s language intimidates EFL students and prevents them from further exploring Shakespeare’s works. However, this article makes a case for Shakespeare’s revolutionary deployment of English as a form of linguistic audacity that students should respect and even try to emulate to explore the creative possibilities of English.

			Macías-Borrego (2024) further establishes this common trend. His article is framed around determining whether the Flipped Classroom model is a valid way to introduce difficult and demanding reading texts in the ESL/EFL classroom at a university level. The study measures the efficacy of the aforementioned model by assigning Shakespeare’s Macbeth to a group of 66 students and assess how they respond to the strategy. The introduction section notes that previous experiences with similar students found that demanding and difficult texts had repeatedly been an obstacle in the teaching-learning process, and the “main problem identified is clearly the demonstrated difficulty and apathy that students perceive and feel when approaching [such texts]” (p. 44). The author suggests a possible link between the Flipped Classroom model and an increase in enjoyment and motivation.  

			Performance-Based Approaches to the Study of Shakespeare in EFL Classrooms

			The third trend is that of performance-based approaches to the study of Shakespeare’s works in EFL classrooms whose objective is to complement traditional or formalist-literary readings of Shakespeare. 

			Tan et al. (2016) conducted a survey to know the opinions of English students from Malaysia on the stage performance of Shakespeare’s Othello. Since they had participated in a drama workshop, students appreciated the play better and reported that learning some acting skills had improved their public speaking skills and increased their willingness to see more performances and participate in them. Similarly, Akther (2022) presents the results of a study in which 68 students of a private university in Chattagram staged some scenes from Shakespeare’s dramas: the students reported improvements in pronunciation, vocabulary, communication skills, and memory. 

			Ansari and Quraishi (2019) also conducted a study to analyze the effects of performance-based approaches to Shakespeare’s works in EFL settings. Sixty students from the English department of Balkh University participated in a survey focused on students’ opinions on implementing drama techniques such as reading aloud and staging short performances. The results were predominantly positive, showing an 85% of students’ agreement to the benefits of Shakespeare’s plays in language learning.  

			Cheng and Winston (2011) report similar results from a study focused on female high-school students from Taiwan. Furthermore, Porter (2009) proposes that dramatic techniques are more easily applicable when working with more manageable versions of Shakespeare’s plays. In this article, Porter provided strategies to teach Shakespeare like selecting specific scenes from Shakespeare’s plays, using visual aids to explain difficult concepts, and having students perform scenes and interact directly with Shakespeare’s language. 

			Yen (2010) implemented similar strategies to teach Shakespeare to a group of high-school students from Taiwan. Performing some of the scenes from Shakespeare’s plays before discussing their literary elements gave students a better understanding of the emotional content of the play and motivated them to keep reading Shakespeare’s work: interacting directly with Shakespeare’s language gave students the tools to appreciate and enjoy the genius and humor in Shakespeare’s work and relate these to their lives. 

			Islam (2023) describes the transformative potential of Shakespearean drama staging and the use of drama techniques to enhance ESL learners’ speaking skills. Set in Bangladesh, the study highlights specific drama activities like role-play, miming, improvisation, and performing on stage as methods for overcoming inhibition, reducing anxiety, and developing communicative skills.

			Technological and Multimedia Strategies to Study Shakespeare

			Finally, some EFL teachers have implemented new approaches including technology and electronic media in an attempt to modernize Shakespeare and make his works more appealing to the newer generations. Pickett (2012) emphasizes the potential of Shakespeare’s works as a rich source of linguistic input. Thus, she proposes that teachers should create and organize activities involving Shakespeare’s works and scaffold them to offer an exciting way to develop their second language skills. Some of the strategies that Pickett proposes include adapting Feeding-In techniques by having students imitate actors or video recordings of performances of Shakespeare’s works to improve oral skills and vocabulary. 

			Likewise, Tso (2016) explains the relevance of using translations of Shakespeare’s works into other media to introduce them to students who may not be familiar with them. This article reports how a group of young high-school students from Hong-Kong explored some of Shakespeare’s works by using a multi-media approach (manga, cartoons, films, and abridged versions). The multimedia pedagogy provided students not only with a preview of the literary material that they were about to cover but also with a complex multi-sensory experience that made the richness of Shakespeare’s works more palpable. 

			In a later study, Tso (2023) investigates the effectiveness of using transmedia (a combination of original plays and adaptations) as a pedagogical tool. The author reports an experimental group’s intervention that utilized various multimodal texts, including a 3D simulated website tour of the Globe Theatre, AI chat, manga versions, film versions, animated versions, and recorded stage performances. She concludes that such an approach can improve technological literacy and that mixing transmedia with regular literature teaching will become the norm in blended/online settings. 

			Seargeant and Chapman (2019) also analyzed the possibilities that digital media allows for. This article focuses on the platform Shakespeare Speaks and the complementary material it offered to introduce Shakespeare’s writings to EFL students. Such materials included engaging videos with relevant information about Shakespeare’s plays, their socio-cultural context, Shakespeare’s contributions to the development of English, and definitions of key terms. Plus, the platform also offered worksheets, self-assessment sheets, and answer-keys for students to keep track of their independent learning process before delving into Shakespeare’s texts.

			Kevin and Joshua (2023) explore the integration of Shakespeare through the lens of literary adaptations. The findings specifically highlight that adaptations often incorporate visual elements, multimedia resources, and interactive activities, catering to diverse learning styles. The adaptations served as linguistic bridges by modernizing the language, which is central to this pedagogical approach.

			The Present Study

			The previous literature review exhibits the following points as highlights within the field of teaching Shakespeare in EFL contexts: the undeniable impact of Shakespeare’s works in language learning despite the difficulty of the Shakespearean English, the predominance of performance-based approaches to complement the traditional formalist approach to study Shakespeare’s literature, the generally positive response of EFL students to Shakespeare’s works when teachers find effective ways to engage them with the material and guide them. However, the most common trend focuses on the efforts that EFL teachers make to take advantage of dramatic conventions to exploit the theatricality of Shakespeare’s works, for students tend to connect better with their study materials and have the opportunity to practice other relevant language skills such as listening and public speaking. 

			Thus, most of the existing research on the topic proposes switching from the traditional formalist approach that most literature professors use to more engaging approaches involving all the skills that EFL curricula aim for. This goal, nonetheless, focuses almost exclusively on the deliberate implementation of learning strategies to use Shakespeare’s works as a means to reinforce EFL skills, and the perception of students of Shakespeare’s influence on their English learning process when they study his works only from a literary perspective does not receive enough attention. Although EFL students might be aware of the importance of their literary formation and the role that Shakespeare plays in it, whether they see a connection between studying the Bard’s works, enriching their literary background, and advancing in their journey to language proficiency is an aspect that most researchers have dismissed. Consequently, this paper aims to shed some light into this matter. 

			Therefore, thanks to the body of research in this literature review and to the lack of information on the influence of Shakespeare’s works on language learning in EFL contexts where instructors approach Shakespeare in strictly literary terms, the research on how English students at the University of Costa Rica perceive the implementation of Shakespeare’s works as part of their language learning process is feasible.

			Conceptual  framework

			As mentioned before, this study stems from three interconnected areas: (a) perceived linguistic benefits of literary reading in EFL contexts, (b) the linguistic complexity of Shakespearean English as a factor influencing reading comprehension, and (c) pedagogical strategies that mediate students’ engagement with literary texts. To begin with, the study is grounded in the observation that utilizing literature is an essential pedagogical strategy (Chaves-Yuste, 2023) as literary texts are viewed as authentic materials (Durak & Yavuz, 2024). Reading such materials exposes learners to a “wide range of terminologies, colloquial idioms, and intricate sentence patterns” (Hussein, 2025, p. 146); all of these factors contribute to vocabulary acquisition, especially regarding its “breadth and width of the lexical knowledge” (Thuong & Benhima, 2023. p. 1). Literature is deemed effective for language acquisition because the language is contextualized (Chaves-Yuste, 2023), which helps learners acquire vocabulary and grammatical structures in a rich context (Durak & Yavuz, 2024; Hussein, 2025).

			However, regarding the second area, the perceived difficulty of Shakespeare’s English poses a significant barrier (Goodman, 2011; Nurcahyo, 2012; Murphy et al., 2020; Macías-Borrego, 2024). Classic literature, particularly drama and ancient poetry, is noted for containing antiquated words like thee and thou and archaic terms such as wherefore (Durak & Yavuz, 2024; Hussein, 2025). Detractors argue that the intrinsic grammatical difficulties and complex morphosyntactic structures make these works unsuitable for all but the most proficient language learners. Nonetheless, this complexity can be seen as a valuable “practice tool, particularly for learners at the intermediate and higher levels” (Hussein, 2025, p. 151).

			Finally, pedagogical strategies are required to bridge this linguistic gap. For instance, a blended approach integrating the deep analysis of grammar and vocabulary points presented in difficult texts and reading for pleasure and general understanding is recommended (Ali et al., 2022). Crucial strategies include explicitly teaching how to distinguish literal and implied meaning, given that literary texts are often used in metaphorical meanings (Durak & Yavuz, 2024). Active pedagogical methods such as cooperative learning models like CIRC (Cooperative Integrated Reading and Composition) should be adopted to promote student interaction and critical thinking (Chaves-Yuste, 2023). Furthermore, integrating multimedia approaches—such as digital dictionaries, videos, audiobooks, and podcasts—provides analytical tools and immediate access to resources that facilitate engagement with challenging works (Hussein, 2025).  This conceptual framework therefore provides the basis for interpreting students’ perceptions and situating the findings within broader discussions on literature-based language learning, as will be explored in the following methodological section.

			Methods

			Design

			This basic study follows a quantitative, descriptive, non-experimental design with an exploratory scope, framed within a post-positivist paradigm. The objective was not to establish causal relations but to document and describe third- and fourth-year English majors’ perceptions regarding the role of Shakespeare’s works in their English learning process.

			Participants and Sampling 

			A purposive convenience sample of 80 B.A. in English students from the School of Modern Languages at the University of Costa Rica participated in the study: 60 fourth-year students and 20 third-year students. These cohorts were selected because, unlike first- and second-year students, they are either currently enrolled in or have already completed the literature courses that include Shakespeare, which ensures that all participants have direct curricular experience with the Shakespearean corpus. The resulting distribution of 60 fourth-year and 20 third-year students was largely due to the fact that the survey was shared more extensively with fourth-year students, who were expected to have greater curricular exposure to Shakespeare.

			Students from the B.A. in English Teaching major were not included because their curriculum has fewer literature courses, explicitly focuses on lesson planning including literary materials, and does not consistently require in-depth engagement with Shakespeare’s works, and the focus of this study is specifically on students whose literary coursework includes a structured and mandatory exposure to Shakespearean texts.

			Instruments

			Data were collected through an online questionnaire created in Google Forms and distributed through institutional email lists and course WhatsApp groups. The questionnaire consisted exclusively of closed-ended items and followed the ideas outlined in the conceptual framework, including:

			• Multiple-choice questions on prior exposure to Shakespeare

			• Likert-scale items on perceived difficulty of reading Shakespeare

			• Likert-scale items evaluating perceived influence of Shakespeare’s works on different language skills

			• Checklist-style items on pedagogical strategies students had experienced or recommended

			Because the questionnaire included no open-ended items, no qualitative textual analysis was performed. Additionally, a semi-structured interview with an experienced literature professor was conducted. The purpose of this interview was contextual and interpretive: it served to clarify curricular practices and common pedagogical approaches, but it was not treated as a second dataset nor analyzed qualitatively. Instead, it provided expert insight to help interpret trends observed in the survey. These instruments were selected to systematically address the study’s objectives: the questionnaire documents students’ perceptions regarding Shakespeare’s impact on their language skills, and the semi-structured interview provides contextual insight to interpret these perceptions within curricular and pedagogical practices. 

			Procedure

			The survey remained open for two weeks. Participation was voluntary, informed consent was obtained electronically, and responses were collected anonymously. The interview with the expert professor was conducted virtually and recorded with authorization. Also, it was conducted after reviewing preliminary survey patterns, and its purpose was to contextualize and help interpret quantitative results that required curricular or pedagogical explanation. Accordingly, insights from the interview are integrated into the Results only when they illuminate survey trends.

			Data analysis

			Given the descriptive and exploratory nature of the study, data analysis relied exclusively on descriptive statistics:

			• Frequencies and percentages for all categorical items

			• Likert-scale distribution summaries to display perceived difficulty, perceived linguistic benefits, and strategy usefulness

			No inferential statistics were used, as the study does not aim to test hypotheses or establish predictive relationships.

			All data were processed, stored, and reported in accordance with ethical standards and institutional guidelines.

			Scope and Limitations of the Design

			Because the study used a non-probabilistic sample and a single quantitative instrument, it does not allow for causal inference or longitudinal interpretation. Its contribution lies in offering an empirically grounded, context-specific description of students’ perceptions, which may guide future research employing more robust mixed-method or quasi-experimental designs. Moreover, the design imposes limitations that directly shape the extent to which the study can meet its objectives with methodological rigor. Since the data are based exclusively on closed-ended self-report items and supported only by contextual, non-analytic expert insight, the study cannot examine how students’ perceptions translate into actual linguistic performance or instructional practice. Neither can it fully capture students’ experiences or avoid self-report bias. Future research could include in-depth or face-to-face interviews with students to obtain richer, less biased insights. Likewise, the absence of qualitative components, triangulation, or inferential analysis restricts the development of fully articulated hypotheses about the mechanisms through which Shakespearean texts may influence language learning. As a result, the findings should be understood as an initial descriptive mapping of students’ perceptions rather than a comprehensive interpretive account of the pedagogical or linguistic processes involved.

			Results AND DISCUSSION

			Students’ Contact with Shakespeare’s Works

			Because this study is descriptive and perception-based, the presentation of results is integrated with their discussion, as the interpretation of each finding depends directly on its pedagogical context and on students’ curricular experience. The study aimed to evaluate how much influence 3rd and 4th-year English students thought that studying Shakespeare's works had on their English learning process and to identify the relationship between the implementation of language learning strategies and the literary study of Shakespeare's texts. Out of the 80 participants, 42 had read at least one of Shakespeare's works in English or any other language before enrolling in the English major. As expected, Introduction to Drama was the most common course in which students studied Shakespeare: 87.5% of participants read at least one of Shakespeare's works when taking that course, which indicates that students were exposed to Shakespeare also through dramatic theory. The Tragedies and the Sonnets were the most frequently read Shakespearean genres: 95% reported reading at least one tragedy and 93.8% at least one sonnet. A notable demographic pattern is that 75% of participants were 4th-year English students. This tendency responds to the fact that, by their last semester, English students at the School of Modern Languages (SML) have already taken most of the courses that include Shakespeare's works as mandatory reading. Therefore, the survey was most appealing to 4th-year students because they had read Shakespeare in more courses and had better hindsight to reflect on the impact that reading Shakespeare had had on their English proficiency. This peculiarity reflects the types of linguistic exposure and contextualized reading emphasized in the conceptual framework (Durak & Yavuz, 2024; Chaves-Yuste, 2023).

			Moreover, the rest of the data and the contextualizing perspective of M.L. Adriana Jiménez, a Costa Rican English professor with vast experience teaching Shakespeare to EFL students in literature courses and head of the English Literature Department at the SML, suggest that the predominantly formalist approach used in literature courses may limit the extent to which students perceive a direct connection between reading Shakespeare and improving specific linguistic skills. Even so, students consistently reported that reading Shakespeare indirectly strengthened their reading skills and heightened their awareness of the creative and rhythmic dimensions of English, as well as its historical development. It should be noted that, because the study relies on a closed-ended survey and a single expert interview, the findings are inherently limited in depth and do not capture all nuances of students’ engagement with Shakespeare.

			Common Challenges and Obstacles to Enjoyment

			Murphy et al. (2020) state that during their study students reported that they disliked Shakespeare because his works included vocabulary and rhetorical devices that were difficult to understand. Their study focused on students from England, Finland, and Spain, and it revealed "that broadly speaking, high-level additional-language speakers encounter the same kinds of difficulties as first-language speakers do" (p.16). These difficulties “were, in rank order: lexis, semantic change, and complex syntax" (p.15).  Similarly, Jiménez noted that although Shakespeare’s plots are generally accessible, the linguistic features of 16th-century English impede comprehension for readers unfamiliar with the period’s idioms and structures. She observed that students’ struggles became most evident in their written assignments: the weaker a student’s comprehension of the language, the weaker the resulting textual analysis (A. Jiménez, personal communication, May 15, 2023).  Therefore, students’ understanding of Shakespeare’s language must be solid to guarantee an effective interpreting of his works. As anticipated by the conceptual framework, linguistic complexity (including archaic vocabulary and syntax) remains a central factor shaping students’ perceptions (Hussein, 2025).

			In the survey, 31.3% of participants rated how much they struggled when reading Shakespeare a 4 in a scale from 1 to 5 (see Table 1). Moreover, the most reported difficulty was that Shakespeare used language that nobody uses anymore (or Archaic Language; see Table 2). Taken together, Table 1 and Table 2 show that students’ perception of difficulty is driven primarily by linguistic unfamiliarity: although only 27.5% reported very much difficulty, an overwhelming 83.8% attributed their struggle to archaic language and 63.7% to unusual grammar and syntax, which indicates that the challenge lies far more in linguistic features than in plot or content. This perception aligns with the study of Murphy et al. (2020) and with M.L. Jiménez’s observations. However, confirming that English students at the SML hold this belief reveals a common misconception: the primary source of difficulty is not the outdatedness of Shakespeare’s vocabulary but rather his stylistic and syntactic distinctiveness. These patterns suggest that the perceived difficulty is less about temporal distance (the idea that nobody uses this language anymore) and more about how students experience unfamiliar structures and stylistic density, which shapes their overall engagement with the text. Crystal (2008, as cited in Lima, 2013) explains that "the careful analysis of [Shakespeare's] texts shows that 95 percent are words we know and use every day" and that "only 5 percent of all different words in all Shakespeare's plays are likely to pose a real challenge" (p.194). This understanding aligns with Goodman's (2011) idea of Shakespeare's linguistic audacity: although challenging, Shakespeare's writing is one of the most daringly playful and creative uses of language in the history of English. 

			Table 1.

			Students’ rating of how much they struggled when reading Shakespeare 

			
				
					
					
					
					
				
				
					
							
							Level of difficulty

						
							
							Verbal Interpretation

						
							
							Students’ 

							votes 

						
					

					
							
							n 

						
							
							%

						
					

					
							
							1

						
							
							Very little

						
							
							1

						
							
							1.3%

						
					

					
							
							2

						
							
							Little

						
							
							8

						
							
							10%

						
					

					
							
							3

						
							
							Some

						
							
							24

						
							
							30%

						
					

					
							
							4

						
							
							Much

						
							
							25

						
							
							31.3%

						
					

					
							
							5

						
							
							Very much

						
							
							22

						
							
							27.5%

						
					

				
			

			Source: Own elaboration.

			Table 2.

			Students’ report of the difficulties that they experienced when reading Shakespeare 

			
				
					
					
					
				
				
					
							
							Factors that make reading 

							Shakespeare difficult

						
							
							Students’ 

							votes 

						
					

					
							
							n 

						
							
							%

						
					

					
							
							Archaic language

						
							
							67

						
							
							83.8%

						
					

					
							
							Verse form

						
							
							20

						
							
							  25%

						
					

					
							
							Unusual grammar and syntax

						
							
							51

						
							
							63.7%

						
					

					
							
							Obscure historical references

						
							
							35

						
							
							43.8%

						
					

					
							
							Lack of appeal

						
							
							19

						
							
							23.8%

						
					

				
			

			Source: Own elaboration.

			Goodman (2011) also explains that focusing on Shakespeare's use of language "can help the students come to appreciate Shakespeare as a relevant, even radical, writer who disturbed the status quo" (p. 40). In other words, the first step to demystifying Shakespeare's language for EFL students is to counter the misconception that the Bard’s lexicon is old-fashioned. Instead, Shakespearean English can be reframed as a bold, innovative, and enduring form of linguistic expression. Exploring how such demystification might influence students’ literary appreciation and linguistic development represents an important avenue for future research. These patterns show that students’ sense of difficulty is determined not by the intrinsic linguistic demands of Shakespearean English but by affective and perceptual filters that frame the text as inherently inaccessible. This suggests that the primary pedagogical challenge is the way students imagine and anticipate that complexity. When the language is presented as archaic rather than stylistically distinctive, students experience cognitive resistance even before engaging deeply with the text. A stronger pedagogical emphasis on demystification could therefore shift the locus of difficulty from preconception to actual linguistic processing, making students more receptive to Shakespeare’s linguistic richness.

			Shakespeare's Works and Improved Linguistic Skills

			The following section of the survey focused on whether English students perceived any correlation between reading Shakespeare's works and the improvement of their linguistic skills. Students' responses on this matter were varied. As shown in Table 3, students' responses do not distribute uniformly across skills: the clearest agreement clusters around reading-related and linguistic-awareness benefits, such as reading comprehension (58.8%), historical development of English (61.2%), and creative aspects of language (56.3%). In contrast, oral skills show the strongest disagreement (53.8%). This pattern suggests that students associate Shakespeare with receptive and analytic skills more readily than with productive oral practice. First, the survey revealed that most participants did not perceive a clear relationship between reading Shakespeare in literature classes and an increase in opportunities to practice their oral skills: 53.8% of participants disagreed with the idea of Stronger oral skills as a benefit of reading Shakespeare. This perception suggests that, although Shakespearean texts lend themselves to vocal engagement, literature professors may not consistently make explicit the link between reading practices and oral communicative development; consequently, students remain unaware of the potential linguistic benefits that performing or vocalizing Shakespeare may offer. Research suggests, however, that reading Shakespeare aloud can support comprehension and oral expression. Cheng and Winston (2011) state that, although originally a theatrical technique, reciting Shakespeare's works out loud helps with comprehension because "[p]hysicalising the lines, not literally but to grasp the spirit of the picture, will…. illuminate the interplay between image and intention" (p. 548). Islam (2023) supports this belief by concluding in his study: “Participants consistently reported tangible improvements in their speaking skills, coupled with heightened self-confidence, and a notable reduction in anxiety related to English language communication” (p. 104). In this sense, incorporating oral performance into literature classes could help students perceive a clearer connection between literary study and linguistic proficiency.

			A second notable finding is that 47.6% of participants agreed with the idea that reading Shakespeare's works provided them with a Better understanding of the rhythmic aspects of English (namely intonation, stress, tempo) and that 56.3% agreed with the idea that reading Shakespeare granted them a Better appreciation of the creative aspects of English (namely through rhyme schemes, puns, and neologisms). These results suggest that Shakespeare's works expose students to linguistic features that are often underemphasized in skill-based courses. Goodman (2011) explains that the objective of focusing on Shakespeare's language is to “show students …. how such linguistic daring gave his texts greater depth. But also discuss how Shakespeare made his choices deliberately" (p. 42), and that "to make one's language truly bold, a writer has to be in control—making choices and not leaving effect to chance” (p. 42). Shakespeare’s manipulation of rhythm, meaning, and lexical invention gives students access to aspects of English that extend beyond the communicative norm. Likewise, 61.2% of participants agreed with the statement Better understanding of the history of English as another benefit of reading Shakespeare. This finding indicates that more than half of the participants have become more aware of how much the English language has evolved since the early modern period and of Shakespeare’s influence on that development.

			Table 3.

			Students’ perception of the relationship between reading Shakespeare and improving language skills 

			
				
					
					
					
					
				
				
					
							
							Benefits of reading Shakespeare for 

							English learners

						
							
							Agreement Percentage

						
							
							Neutrality Percentage

						
							
							Disagreement Percentage

						
					

					
							
							Stronger critical thinking to discuss current issues

						
							
							45%

						
							
							23.8%

						
							
							31.3%

						
					

					
							
							Stronger reading comprehension

						
							
							58.8%

						
							
							22.5%

						
							
							18.8%

						
					

					
							
							Better writing skills

						
							
							35%

						
							
							28.7%

						
							
							36.3%

						
					

					
							
							Stronger oral skills

						
							
							25%

						
							
							21.3%

						
							
							53.8%

						
					

					
							
							Better understanding of the history of English.

						
							
							61.2%

						
							
							23.7%

						
							
							15%

						
					

					
							
							Better understanding of the rhythmic aspects of English

						
							
							47.6%

						
							
							26.3%

						
							
							26.3%

						
					

					
							
							Better appreciation of the creative aspects of English

						
							
							56.3%

						
							
							26.3%

						
							
							17.6%

						
					

				
			

			Source: Own elaboration.

			Table 3 also shows that the clearest perceived impact was on reading: 58.8% of participants agreed with the statement Stronger reading comprehension as a perceived benefit of engaging with Shakesperean literature. This finding is consistent with the nature of literature courses, where reading is the primary linguistic skill practiced. M.L. Jiménez emphasized that reading is at the core of language learning because it feeds other abilities like writing and helps build vocabulary and improve pronunciation. Moreover, she also observed that reading Shakespeare had a more powerful effect on the students' brains than any other author that she had ever taught (A. Jiménez, personal communication, May 15, 2023).  This comment aligns with Davis's (2006, as cited in Goodman, 2011) conclusion after utilizing EEG tests: "[w]hile the Shakespearean functional shift was semantically integrated with ease, it triggered a syntactic re-evaluation process likely to raise attention. . . [Shakespeare] is opening up the possibility of further peaks, new potential pathways or development" (p.41). In other words, the idiosyncrasies of Shakespeare's writing style improve the brain’s flexibility when processing unusual English syntax. The high proportion of students reporting stronger reading comprehension (58.8%) aligns with the reading-intensive nature of literature courses: students perceive improvement where classroom practice places the greatest emphasis, and this reinforces the idea that instructional context shapes the type of linguistic gains students recognize. These results illustrate the framework’s proposition that authentic literary reading can enhance vocabulary breadth, reading comprehension, and awareness of stylistic features (Thuong & Benhima, 2023; Durak & Yavuz, 2024). Moreover, these benefits reinforce the value of Shakespeare's texts as an enriching source of linguistic input, a notion that Pickett (2012) supports by stating that, in language learning, "the learning takes place when the language teacher provides inputs slightly above students' present level of competence" (p.62). Shakespeare’s texts, while challenging, offer precisely this type of input: they require students to process structures that are more complex than what they regularly encounter, thereby promoting linguistic growth. This divergence between the linguistic potential of Shakespeare’s works and students’ limited perception of certain benefits (particularly those related to oral production) points to a structural pedagogical gap. Shakespeare does not inherently privilege one language skill over another; rather, the distribution of perceived gains reflects how literature courses mediate the text. When reading is emphasized and oral or performative engagement remains peripheral, students internalize only the improvements that the instructional context revolves around. Thus, it is worth noting that perceived linguistic development is not a direct product of the text itself but of the pedagogical ecology in which the text is situated.

			Furthermore, 45% of participants agreed with the statement Stronger critical thinking to discuss current issues related to gender, race, class, personal identity, and mental health. Although Shakespeare’s works may seem distant from contemporary concerns, their capacity to support such discussions derives from what Lima (2013) calls their pluriversality, or their openness to "multiple, contextualized readings of the plays in contrast with a universal and timeless interpretation of his work" (p.193). In other words, Lima argues that Shakespeare's timelessness is not a result of a fixed meaning of the text but an adaptable essence that lends itself to multiple interpretations depending on the time and cultural context. Hence, Shakespeare's works offer students the opportunity to discuss current and complex issues like gender roles (as in Macbeth) or racial identity (as in Othello). As M. L. Jiménez observed, this interpretive flexibility demystifies Shakespeare and brings his works closer to the lived experiences of young readers (A. Jiménez, personal communication, May 15, 2023). As a result, as Lima (2018) explains, Shakespeare’s works become "the catalyst that brings together language learning, cognitive engagement, and the development of high order thinking" (p.5).  Finally, the distribution in Table 4 shows a concentration in the mid-range values: 32.5% selected Some (a rating of 3) and 28.7% selected Much (a rating of 4). This suggests that students generally perceive Shakespeare as contributing to their linguistic formation, though not in a uniformly transformative way. Rather than reporting extreme positive or negative evaluations, most respondents position Shakespeare’s influence as meaningful but selective, consistent with the mixed patterns observed in Table 3. Future research could focus on how the different areas of specialization that the School of Modern Languages (teaching, translation, and literature) offers to English students influence the perception that students have of Shakespeare's impact on their linguistic proficiency.

			Table 4.

			Students’ rating of Shakespeare’s impact on their overall English formation 

			
				
					
					
					
					
				
				
					
							
							Level of influence

						
							
							Verbal Interpretation

						
							
							Students’ 

							votes 

						
					

					
							
							n 

						
							
							%

						
					

					
							
							1

						
							
							Very little

						
							
							10

						
							
							12.5%

						
					

					
							
							2

						
							
							Little

						
							
							14

						
							
							17.5%

						
					

					
							
							3

						
							
							Some

						
							
							26

						
							
							32.5%

						
					

					
							
							4

						
							
							Much

						
							
							23

						
							
							28.7%

						
					

					
							
							5

						
							
							Very much

						
							
							7

						
							
							8.8%

						
					

				
			

			Source: Own elaboration.

			Suggested Strategies

			Regarding the strategies that professors have implemented to teach Shakespeare's works (see Table 5), the survey found that the most common ones were Readings and lectures on Shakespeare's historical context (with 57 votes) and Critical and literary analyses of Shakespeare's works (with 55 votes). These findings were expected because literature professors approach the texts from a formalist and contextual perspective. As Table 5 shows, while professors predominantly rely on traditional approaches—historical context lectures (71.3%) and literary analyses (68.8%)—students consistently favor strategies that provide linguistic scaffolding or multimodal support, such as vocabulary/syntax lists (76.3%) and adaptations (78.8%). This divergence reveals a clear misalignment between instructional practices and students’ perceived learning needs. Nevertheless, the survey also showed that some instructors have approached Shakespeare focusing on the language: 35 participants reported that their professors had used lists of Shakespearean vocabulary and syntactic structures before introducing a Shakespearean text, and 30 indicated that their professors had resorted to group readings to help students understand the play. These results suggest that some professors are aware of the necessity to address the difficulty of Shakespeare's language; however, it remains unclear whether they fully perceive or intentionally develop the potential linguistic benefits that Shakespeare’s works may offer. Notably, language-oriented strategies such as vocabulary and syntax lists (43.8%) and group readings (37.5%) appear considerably underused relative to the degree of linguistic difficulty students reported earlier. This indicates that professors do acknowledge linguistic challenges, but such measures remain peripheral rather than systematic within their teaching practices. The contrast between what professors currently do and what students find pedagogically valuable reveals an interpretive pattern that extends beyond simple preference: students gravitate toward approaches that lower cognitive load and enhance linguistic transparency, while professors favor methods aligned with traditional literary scholarship. This misalignment suggests that academic priorities may overshadow learners’ processing needs, thus limiting the extent to which Shakespeare’s works can function as both literary and linguistic input. The interpretive implication is that incorporating multimodal or linguistically oriented strategies is indeed a necessary adjustment to reconcile curricular goals with learners’ cognitive realities.

			Table 5.

			Students’ experiences and opinions concerning teaching approaches to Shakespeare’s works 

			
				
					
					
					
				
				
					
							
							Strategy

						
							
							Used by Professors n (%)

						
							
							Suggested by Students n (%)

						
					

					
							
							Historical Context Lectures

						
							
							57 (71.3%)

						
							
							50 (62.5%)

						
					

					
							
							Literary/Critical Analyses

						
							
							55 (68.8%)

						
							
							44 (55%)

						
					

					
							
							Vocabulary & Syntax Lists

						
							
							35 (43.8%)

						
							
							61 (76.3%)

						
					

					
							
							Group Readings

						
							
							30 (37.5%)

						
							
							42 (52.5%)

						
					

					
							
							Performances / Dramatization

						
							
							42 (52.5%)

						
							
							50 (62.5%)

						
					

					
							
							Adaptations (films, manga, TV, modernized texts)

						
							
							42 (52.5%)

						
							
							63 (78.8%)

						
					

				
			

			Source: Own elaboration.

			Finally, Table 5 also shows which strategies students thought that professors should implement when studying Shakespeare.  Most students indicated that professors should continue providing readings and lectures on Shakespeare's historical context, as well as lists with Shakespearean vocabulary and syntactic structures. Nevertheless, 63 participants favored adaptations of Shakespeare's works (films, manga, tv shows, other literary works based on Shakespeare's plays, and abridged and modernized versions of Shakespeare's works), and 50 voted for theater performances of Shakespeare's plays. This preference suggests that students believe a multimodal or multimedia approach could enhance their engagement with and understanding of Shakespeare’s texts. The fact that adaptations constitute the most favored strategy among students (78.8%) indicates a strong preference for formats that reduce linguistic load and increase comprehensibility through multimodal cues. Students appear to perceive adapted materials not as shortcuts, but as legitimate bridges into Shakespeare’s language and themes. The students’ preference for cooperative and multimedia strategies aligns with the conceptual framework’s emphasis on pedagogical mediation to facilitate engagement with challenging texts (Chaves-Yuste, 2023; Hussein, 2025). As Tso (2016) explains, "multi-visual media and various fun but non-traditional reading activities can elicit enthusiasm and intelligent responses from child learners, including those whose first language is not English, and those who may not have learned about Shakespeare previously" (p.19). In a comparative study with Hong Kong undergraduates, Tso (2023) found that students who engaged with films, animations, virtual theatre tours, and other transmedia materials showed higher satisfaction, stronger engagement, and significantly better academic performance compared to those who studied only the original plays. This evidence opens the possibility for a multimodal approach that is both motivating and pedagogically impactful at the tertiary level. Future research should examine how multimodal and transmedia approaches influence specific linguistic gains in adult EFL learners, how these strategies can be systematically integrated into traditionally formalist literature courses, and whether their effects differ across the three specialization tracks (teaching, translation, literature) offered by the School of Modern Languages.

			In conclusion, English students at the University of Costa Rica consider that reading Shakespeare is essential for their English learning process, but they experience different degrees of difficulty when approaching Shakespeare's texts. A significant number of the surveyed students do not perceive any direct influence of studying Shakespeare on their oral skills. More important, however, is that the participants acknowledge that reading Shakespeare has affected their reading comprehension skills positively and that it has given them a better understanding of the historical development of English, as well as the playful and rhythmic elements of the language. Finally, the students express that their professors have approached Shakespeare's works using language-based methods such as group readings of scenes and lists of vocabulary, and they express strong support for the incorporation of multimedia and adaptation-based approaches to improve accessibility and engagement with Shakespeare’s works.

			Critical Interpretation of the Findings

			Overall, the findings indicate that students’ perceptions of Shakespeare’s linguistic difficulty and pedagogical value are shaped less by the texts themselves than by the instructional practices that mediate them. The study shows that challenges often attributed to archaic vocabulary are actually rooted in stylistic density and unfamiliar syntactic structures, and that students’ limited perception of linguistic gains (particularly in oral skills) reflects a lack of explicit, language-oriented pedagogical strategies. Likewise, the divergence between the strategies professors currently use and those students find helpful reveals a curricular misalignment that existing scholarship has not fully acknowledged. These patterns suggest that Shakespeare’s potential as linguistic input depends fundamentally on the pedagogical ecology through which students access his works, a dimension that this study brings to the forefront.

			Conclusion 

			The study showed that students recognize the positive impact that reading Shakespeare has on their English proficiency and that they are open to exploring multimedia approaches to engage more effectively with Shakespeare’s texts. However, it also revealed that, from students’ perspectives, the contribution of literature courses to language learning remains largely incidental rather than intentional. Despite the linguistic value of Shakespeare’s works, students’ responses suggest a perceived disconnect between literature and language courses. Although most participants acknowledge Shakespeare’s relevance to their English learning, many do not perceive a substantial benefit from reading Shakespeare as part of their preparation as English professionals. Nevertheless, their awareness of the linguistic benefits that literature courses can offer suggests that integrating literary and linguistic development is both feasible and pedagogically promising. One possible way to achieve this balance is to place greater emphasis on the distinctive features of literary language as a means of enhancing linguistic proficiency and creativity, as some instructors have already done when teaching Shakespeare. Consequently, this paper highlights the need for further research into the contribution of literature courses and literary study to language acquisition.

			Moreover, these findings invite a broader reflection on the place of literature within language-oriented curricula that extends beyond whether students enjoy or struggle with Shakespeare. Rather, attention should be given to how pedagogical practices shape the educational role that literature is allowed to play. At the same time, this interpretation should not be viewed as a claim about institutional structures. Instead, the findings suggest that the linguistic and cognitive benefits of Shakespeare’s works are not always made explicit in classroom practice, which may influence how students perceive the value of literature in their academic training. This points to the possibility of curricular boundaries that limit the integration of literary and linguistic objectives. Future research using more robust methodological designs should examine the nature and extent of these boundaries and explore strategies for better integrating literary and linguistic development. The present study provides an initial empirical foundation for these future lines of inquiry, grounded in the perceptions and experiences of advanced English students.
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