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Abstract
This article is the result of a research project on a proposal of change in 
the academic offer of the Conversation Courses of the School of Modern 
Languages at the University of Costa Rica. This study shows the results 
obtained through a questionnaire given to the advanced students of the 
program and different opinions of people who are related to the process 
of teaching English as a second or foreign language. Finally, some recom-
mendations will be given to the administration of the program to put the 
proposal into practice.

Key words: organizational change, english for specific purposes, teach-
ing english, english courses

Resumen
Este artículo es el resultado de una investigación sobre una propuesta de 
cambio en la gestión académica del Programa de Cursos de Conversación 
de la Escuela de Lenguas Modernas de la Universidad de Costa Rica. 
Este estudio comprende los resultados de un instrumento administrado 
a los estudiantes del último nivel en el idioma inglés y opiniones de dife-
rentes personas involucradas en la enseñanza de este idioma. Por último, 
se hace una serie de recomendaciones a la administración del programa 
para llevar a cabo la propuesta de cambio en la institución.

Palabras claves: cambio organizacional, inglés con fines específicos, ense-
ñanza del inglés, cursos de inglés
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Introduction
 

During the last decades, it has 
been observed in the media 
that learning English has 

become a must for Costa Ricans. As a 
consequence, a new growing market 
has expanded. Private and public insti-
tutions are part of it. Some of them are 
more than twenty years but most of 
them are relatively new. The School of 
Modern Languages of the University 
of Costa Rica (UCR), for example, is an 
option students have to learn a foreign 
language in the country. 

Currently, this School offers two 
majors; one is in English and the other 
one is in French. Additionally, there 
are other programs such as English 
for Specific Purposes (ESP) for UCR 
learners, and two B.A. in English and 
French (offered through an open sys-
tem in which students do not attend 
regular classes) and a Program of Eng-
lish Conversation Courses. The pres-
ent research project deals precisely 
with this Program. The main objective 
is to demonstrate the need to imple-
ment new ESP courses for students 
who already completed the whole pro-
gram, which implies a change in its 
academic offer. This new proposal will 
give a more competitive position to the 
English Conversation Program in the 
national market of language teaching. 
On the other hand, students will have 
more possibilities to continue learning 
and improving their level of compe-
tence in the language.

 

Review of Literature 
 
The review of literature must be 

addressed into two different ways: the 

context of English for Specific Purpos-
es (ESP) and the concept of organiza-
tional change.

English for Specific Purposes (ESP) 
is a growing language field in English 
Language Teaching (ELT). Dudley-
Evans and St John (1998) believe that 
the main concerns of ESP have always 
been, and remain, with needs analysis, 
texts analysis, and preparing learners 
to communicate effectively in the tasks 
prescribed by their study or work situ-
ation. In the Program of English Con-
versation Courses of the School of Mod-
ern Languages, these concerns are also 
part of an analysis to offer new courses. 
Hutchinson and Waters (1987) com-
ment “tell what you need English for 
and I will tell you the English that you 
need” (p. 8). In other words, the English 
needed by a particular group of learners 
could be analyzing the linguistic charac-
teristics of their specialist area of work. 

Dudley-Evans and St John (1998) 
add that a definition of ESP should re-
flect the fact that much ESP teaching, 
especially where it is specifically linked 
to a particular profession or discipline, 
makes use of a methodology that dif-
fers from the used in General Purpose 
English teaching (p.4), which is the ap-
proach used in the English courses by 
the Conversation Program. 

ESP is divided into two branches. 
The first one is English for Academic 
Purposes (EAP) and English for Oc-
cupational Purposes (EOP). According 
to Dudley-Evans and St John (1998), 
these distinctions are very important 
as they will affect the degree of speci-
ficity that is appropriate to a course. In 
this sense the teacher is not only an in-
structor but becomes a course designer 
and material provider, collaborator, re-
searcher and evaluator. 
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Hutchinson and Waters (1987) add 
that ESP must be seen as an approach 
and nor as a product. ESP is not a par-
ticular kind of language or methodol-
ogy, not does it consist of a particular 
type of teaching material (p.19). 

On the other hand, all organizations 
must create strategic plans to achieve 
their goals. In this sense, changing and 
planning have to be measured based 
on the strategy that the institutions 
have in short or long terms. Further-
more, the size of the institution must 
be taken into consideration when plan-
ning changes.

It is also essential to know the mis-
sion of the organizations every time 
one plans to implement strategic proj-
ects in order to work around it. Pérez 
(2012) mentions that an organiza-
tion that continues satisfying people’s 
needs is still able to obtain even more 
resources through time and in the fu-
ture will have more value, just as its 
abilities and capacity increase. Organi-
zations must adapt themselves to the 
changing environment to satisfy those 
needs previously mentioned. Pérez 
(2012) continues exposing that those 
organizations which succeed are the 
ones that have a correct reading of the 
changes and know how to adopt them. 
In addition, these organizations know 
how to address new challenges that 
could come up. Knowing that we live in 
a changing world, this premise is even 
more important.

Changes could be categorized in 
different ranges or areas of the organi-
zation. Acosta, (2002), comments that 
changes are produced in functional ar-
eas, in business units, in some specific 
procedures and even at the organiza-
tion level. However, changes must not 
be very different among them. On the 

contrary, each changing proposal is 
created based on the perspective one 
sees the organizations and consequent-
ly they are affected.

On the contrary, other authors 
agree about a total change. For in-
stance, Katz and Kahn (1983) affirm 
that the organization is an open sys-
tem and in that sense every organiza-
tional change is not only an answer for 
the external changes but also an inter-
nal arrangement. Thus, it is not about 
implementing an isolated action since 
a single change in a specific unit of the 
organization can affect the whole or-
ganization. Gordon (1999) also agrees 
with the previous authors. He thinks 
that what it changes in the organiza-
tion is the “whole” organization and 
not a single part.

From this perspective, Pérez (2012) 
enlists the locations of emphasis where 
one can control the organizational 
change. They are as follows: formal 
structure of the organization, technol-
ogy, procedures, products and servic-
es, organizational culture and human 
behavior. In this scenario, this paper 
presents the project of changing the 
products and services that the Conver-
sational English Program of the School 
of Modern Languages at the Univer-
sity of Costa Rica offers.

Some people may not believe that 
products and services are not organiza-
tional changes themselves. However, 
Acosta (2002) thinks that it is impor-
tant to take into account changes that 
are produced in products and in servic-
es that organizations need. It is impos-
sible not to recognize them, if there is a 
variation in the way to elaborate or to 
deliver these products that are gener-
ally related to productive and admin-
istrative procedures, to the culture of 
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production and service and to changes 
in the attitudes of people who partici-
pate in the transformation of raw ma-
terial or in the products (p.13).

The plan of expanding the academ-
ic offer of the Conversation English 
Program is a clear example of organi-
zational change from the perspective 
that administrative procedures have to 
be adapted as the surrounding context 
changes. Consequently, training teach-
ers in ESP becomes a must. The culture 
of the organization may change since 
some teachers have to be instructed in 
this growing field of language teach-
ing. One example is that that they 
have to modify their way of thinking 
in the sense that they not only have to 
work in classrooms but they have to go 
to companies to get to know as much as 
they can from their possible students.

Furthermore, the Conversation 
English Program also has to change its 
products based on the needs of its stu-
dents. Acosta (2002) mentions that or-
ganizations have to take into account a 
quantitative growth in the infrastruc-
ture but also in the quality of the prod-
uct, which has to be programmed. In 
other words, organizations change to 
answer the internal demands that af-
fect their own evolution and entropy, 
and also to face the external forces re-
lated to their own growth and to the 
market of the organization.

Another important issue organiza-
tions must take into account is their own 
re-invention to develop new products 
or services as part of the organizational 
change. Barba (2000) enlists different rea-
sons why organizations have to change:

• Developing new products 
• New management tendencies in the 

organizations

•  Pressures from the environment
• Financial problems
• Re-arrangement from a new scenar-

io created by the competence
• Strategic alliances
• Implementation of ITs
• Worldwide policies
• State investment
• Global competence
• Natural disasters

Organizations use changes as a 
better way to deal with the varying 
scenario they face day after day, as an 
improvement in their capacity to take 
advantage of the opportunities of the 
environment, and as a way to find the 
correct track during hard times.

Changes are not simple when one 
takes into account the factors previous-
ly mentioned. External and internal 
pressures can exist. Gordon (1997) be-
lieves that resistance to change is pro-
duced by lack of knowledge and beliefs 
of some members of the organization, 
lack of exposure to specific informa-
tion about the process of change, lack 
of perception on the need for a change, 
generation of attitudes against the pro-
posal, generation of menaces towards 
the experience, CEOs, and bureaucra-
cy, among others (p.670).

Organizations always find internal 
and external or individual and organi-
zational sources that are reluctant to 
processes of change. Robbins (1999) 
includes six different aspects, which 
can reduce that resistance, which are: 
education and communication, partici-
pation, facilitation, encouragement, 
negation, and manipulation (p.636).

Change is a normal stage in the 
cycle of life of any organization as it 
is mentioned by Gordon (1997). The 
environment changes, but it is part 



ARAYA. A New StrAtegic ProPoSAl... 211

of a major system called society. And 
within this evolution, organizations 
change to avoid their collapse. In other 
words, it is imperative that organiza-
tions change. If they do not do it, they 
will not survive. Robbins (1999) af-
firms that norms and values must be 
respected to give an additional value to 
that change. Some of these values, for 
instance, are respect for people, trust 
and support, equality of power, and 
confrontation in the sense that prob-
lems cannot be avoided.

General Objective

To highlight the importance of 
implementing an advanced English 
program of ESP courses that comple-
ment the Conversation Program of the 
School of Modern Languages of the 
University of Costa Rica. 

Specific Objectives

• To describe the existing courses of 
the Conversation English Program 
at UCR.

• To compare the UCR with other two 
Conversation Programs offered in 
the country.

• To know the needs of current students 
of the program for learning English. 

• To design a proposal to implement 
ESP courses in the Conversation 
Program of the UCR.

Methodology

The methodology to develop the 
current research project includes a 
mixture of a qualitative and quanti-
tative process. It has been decided to 

work with both approaches, since for 
some parts of the process, the subjec-
tive point of view is the source to build 
knowledge on a hermeneutic base. 
This subjective information comes up 
from the experience of the researcher, 
the answers of the Coordinator of the 
English Conversation Program and the 
president of the organization of a com-
pany called ESP that focuses on teach-
ing English for specific purposes. (See 
appendix 1 and 2). It also comes from 
the analyses of different materials like 
web sites and brochures of other lan-
guage institutions. 

On the other hand, quantitative 
research is also taken into consider-
ation to develop this project. Cascant 
and Hueso (2012) say that this kind of 
research is based on numbers, in the 
use of statistic techniques to know cer-
tain aspects of interest about the popu-
lation that is under study. Three key 
elements must be identified since the 
very beginning in this kind of research. 
These authors think that a more im-
portant role should be given to the 
population, to the subject of study and 
to the sample. The first one, in other 
words, the population, is the sum of 
subjects that one uses to try to answer 
the hypothesis. The subject of study is 
the person from whom we try to find 
the information and the sample is just 
part of the population.

As it was mentioned before, the 
quantitative research is based on 
numbers. According to Cascant and 
Hueso (2012), numbers and statistics 
play an important role. These two as-
pects are very important since they 
help to identify and prioritize areas of 
attention, analyze evaluations, set ob-
jectives, evaluate indicators and know 
the impact.
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In this article, some of the objec-
tives will be measured through indi-
cators such as the new proposal, new 
courses, and the amount of new stu-
dents among others. In addition, a 
sample of the population (students of 
the program) was also selected to ob-
tain specific information.

Participants

Participants in this study were 
the coordinator of the Conversation 
Program of the School of Modern Lan-
guages of the University of Costa Rica, 
and the president of the organization 
of a program called ESP that focuses 
on teaching English for specific pur-
poses. Finally, 10 students out of 15, 
from the 12th level of the Conversation 
Program were contacted to complete a 
questionnaire. 

Materials

Three different instruments were 
created to obtained information (see 
appendixes 1,2 and 3). The first instru-
ment seeks to obtain general informa-
tion about the Conversation Program 
of the School of Modern Languages of 
the University of Costa Rica from its 
Coordinator. The questionnaire in-
cludes 5 open questions about the reg-
istration, profile of students, academic 
offer, unmet demand, competence from 
other language teaching institutions, 
and profile of teachers they hire. 

 The second instrument aims 
to obtain general information about a 
company whose strength is to design 
and teach ESP courses addressed to a 
very specific population of students. It 

consists of six questions about the pro-
file of the company, its experience, type 
of students, how they contact potential 
students, the course design, and the 
profile of their students.

Finally, an instrument was used to 
get general information from the stu-
dents of level 12 of the Conversation 
Program. It consists of 8 items which 
include age, gender, major or career, 
frequency of the usage of the English 
language in their lives or jobs, reasons 
to study English, time they have re-
ceived formal instruction in English, 
and possible desire they have to con-
tinue learning English. 

Procedure

The first step was the review of lit-
erature related to the research topic. 
Based on this information, the objec-
tives were created. The other step was 
to create the different instruments to 
obtain information. Then participants 
were contacted for an interview. The 
Coordinator of the Conversation Pro-
gram was also contacted to obtain the 
authorization to visit the two groups 
of level 12 to give the questionnaire to 
the students. In addition, there was 
an analysis of different printed and on 
line information about other language 
institutions. Finally, all the data was 
analyzed to transform it into informa-
tion to discuss the results.

Results

The Conversation Program of the 
School of Modern Languages started 
in 1995. By that time, English and 
French were the only two languages 



ARAYA. A New StrAtegic ProPoSAl... 213

taught. There were only basic languag-
es courses. Nowadays students have 
more possibilities to register new op-
tions in Portuguese, Italian, Japanese, 
German, Chinese, and Russian.

Courses are scheduled every two or 
three months. The number of levels of-
fered are based on the demand the lan-
guage has. This situation is illustrated 
in table 1.

Table 1 
Academic Offer by Language

Language Levels
English 12
French 9
Chinese 8
Italian 5
Portuguese 5
Russian 5
German 5
Japanese 4

Source: http://lenguasmodernas.ucr.ac.cr/?pag=26

There is no entrance test to register 
in the program. Any person can enroll 
in the first level of any language course 
offered. Students can perfectly be true 
beginners. On the other hand, English 
learning students, who are in level 12, 
are expected to be high intermediate. 
In other words, students should com-
municate in oral and written form. 
This last level (12) has been designed to 
train students in oral communication. 
Students also have to use the different 
knowledge learned during the previ-
ous eleven levels. The different activi-
ties for writing, reading, speaking, and 
listening skills are integrated into the 
contents. Each level is six hours per 
week during weekdays, and four hours 
a week when they are offered Fridays 

and Saturdays. In the first case, each 
level is two months and in the second 
case, it is three months. 

As it was mentioned before, the 
contents for each level are current is-
sues used in general English teaching. 
For example, students have to deal 
with general topics such as: “crime and 
criminals” in level 12. They also have 
the possibility to choose among the fol-
lowing options: “technology”, or “ethi-
cal issues” like: abortion, in vitro fer-
tilization, divorce, sexual preferences, 
drug legalization, and discrimination. 

Another important aspect that has 
to be mentioned is the facilities the 
Program uses. The Program utilizes 
the structure of the College of Liberal 
Arts at the University of Costa Rica 
and a building called the “La Casa de 
Idiomas”, which was bought by the 
Program. For the courses offered tri-
monthly, the schedule is from 14:00 
to 17:00 In the College of Liberal Arts, 
the courses are offered only at night 
(from 18:00 to 21:00), and only 30% of 
the total of the classrooms of the build-
ing can be used by the program since 
the administration needs all the class-
rooms for regular courses of the Uni-
versity of Costa Rica. This situation 
has become a problem.

The quarterly courses are Fridays 
from 17:00 to 21:00, Saturdays from 8:00 
to 12:00 and from 13:00 to 17:00. There 
are no serious problems of classroom 
availability for this format since on Sat-
urdays the Program has the possibility 
to use all the building of the College of 
Liberal Arts and “La Casa de Idiomas”. 

Another important element to take 
into consideration is that the Program 
does not accept students under 15 
years old since companies do not cover 
this population in case of any accident.
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In regards to the Program’s popula-
tion of students, it is necessary to say 
that it is heterogeneous. They are uni-
versity students, professionals, young 
people with different technical skills, 
unemployed people, and housewives 
among others. Even though there are 
no formal studies about the current sit-
uation of the students of the Program, 
the input that the teachers of the Pro-
gram has given about them helps to 
come out with these conclusions. In ad-
dition, the experience of the researcher 
of this paper, who has also worked in 
the Program, contributes to build the 
profile previously mentioned.

The fees are US$ 130 for those stu-
dents who prefer the courses which 
last 3 months, and US$ 123 for the two 
months level course. In this moment, 
the total number of students enrolled 
in the program is approximately 3 000 
(three thousand).

As it was mentioned before, the 
Conversation English Program is an 
extension project of the School of Mod-
ern Languages at the University of 
Costa Rica. It is 24 years old. The objec-
tive of the Program is to offer to Costa 
Rican society the opportunity to learn, 
improve and master foreign languages 
in order to communicate effectively. 
At the same time, it is expected that 
students can develop some linguistics 
competence in reading, writing, listen-
ing, and speaking.

This program is considered suc-
cessful. The funds that it produces are 
administered by the Foundation for 
Research of the University of Costa 
Rica (FUNDEVI). As it is observed in 
the following figure, the School of Mod-
ern Languages is number four among 
different projects that generate more 
financial resources to the University.

During 24 years, this Program has 
never closed because of lack of students. 
On the contrary, there are always 
more and more students who want to 
join it and they cannot because there 
is no space for them. This is happen-
ing in a moment when there are many 
new private language institutions, 
which also open new branches all over 
Costa Rica. One example is the Centro 
Cultural Constarricense Norteameri-
cano, whose fee is twice as expensive 
compared to the UCR program. Anoth-
er institution that gives this service is 
the Instituto Tecnológico de Costa Rica 
by its foundation (FUNDATEC). They 
also offer English courses and the fee 
is approximately US$ 160 every two 
months, which is more expensive than 
the UCR Program.

According to the information given 
by the Coordinator of the Program, 
this situation is not a threat to them. 
On the contrary, historically, the de-
mands of new students have been 
steady. The problem to continue grow-
ing and opening new groups has to do 
with infrastructure. The facilities this 
program uses belong to the University 
of Costa Rica, and only a few rooms 
during the semester are assigned to 
the Program. The other place where 
the courses are taught is the Casa de 
Idiomas, but this is a very small build-
ing with limited rooms. 

The administrative structure of 
the English Conversation Program is 
not complex. A professor of the School 
of Modern Languages coordinates the 
Program. All teachers of the Program 
are graduated from the BA in Eng-
lish or French. They are also graduate 
students. They are approximately 20 
administrative employees and 45 lan-
guage teachers.
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As it was mentioned before, courses 
are focused in teaching general English, 
or introductory courses. People who 
conclude this program are supposed 
to be high intermediate users of the 
language. However, nowadays the ten-
dency to learn and teach English goes 
beyond than dealing with general Eng-
lish. Hernández (2007) states that “the 
priority in this moment is the English 
language which has become in a sec-
ond language”, and this new tendency 
must be reflected in teaching English 
for Specific Purposes. Likewise, this 
new approach is essential to guaran-
tee good students’ performance in a 
second language. Marín (2004) agrees 

with Hernández, since he thinks that 
students must be the starting point 
to teach a second language. In other 
words, all decisions regarding contents 
and approaches to use in the language 
process must be based on the reason(s) 
why the student wants to learn. These 
characteristics, in spite of the fact they 
are not explicit in Marín’s proposal, 
can be exemplified in translation. This 
is an indispensable tool for learners. 
Nowadays, Hernández confirms that 
even though translation is not the only 
tool, teachers must give students other 
tools to face, in a better way, the cur-
rent global scenario and to find better 
job opportunities.

Figure 1
Projects that Generate Funds to the University of Costa Rica

Source: FUNDEVI
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Hernández (2007) continues ex-
pressing that organizations need em-
ployees that speak, read and write, 
at least, in a foreign language, main-
ly English but also Portuguese. This 
means that people must have an inter-
mediate linguistic level, in that foreign 
language, in which they can perform 
successfully in different fields such 
as costumer service, accountability, 
business administration, system engi-
neering, software engineering, indus-
trial engineering, and finances among 
others. Also, it has been recently ob-
served in the media, that new fields, 
such as health tourism, have grown in 
this country. This means that doctors, 
nurses, dentists, nutritionists, just 
to mention some examples, are in the 
need to learn a foreign language.

The current study presents a pro-
file of the students who are about to 
finish level 12 of the English Conver-
sational Program. The idea was to ex-
plore their needs and likes to continue 
learning English. An instrument (See 
appendix 3) was given to them. Only 
ten students out of fifteen filled it in. 

Their ages vary from 22 to 35 years 
old. Six of them are female students. 
All of them work and have a different 
career, which confirms that this is a 
heterogeneous population. They are: 
computer engineer, industrial engi-
neer, philologist, pharmacist, architect, 
costumer service officer, professional 
in public relations, school teacher, mu-
sician, and business administrator.

Another important aspect is that 
8 of them need to use English in their 
jobs. They use this language to sing 
songs, read music, teach children some 
vocabulary, communicate with clients, 
translate documents, talk to different 
people, and read technical documents. 

The answers also show that all of 
them have studied English for more 
than two years (length of the English 
Conversational Program). The average 
is from 3 to 4 years of learning experi-
ence. They were asked why the study 
English. Their answers are similar 
since they said:

• To have more curriculum
• To have more access to information
• To develop English oral skills
• To earn more
• To have a diploma
• To apply for a better job
• English helps you in your job
• To speak fluently 
• Just to learn a second language

Finally, they were asked if they 
wanted to continue in the program and 
what were their needs. The results show 
that more than 50% of the students an-
swered affirmatively. Their needs are:

• More conversation
• Something to improve my cur-

rent English level
• Technical English
• To apply for standardized tests 

such as TOEIC and TOELF.

Students were also asked if they 
wanted to continue studying. It is clear 
that this specific population agrees to 
register in an advanced English pro-
gram to develop even more what they 
have learned so far. From this scenar-
io, one can conclude that the English 
Conversational Program can attend 
these students’ needs. 

Proposal

The objective of the present study 
is to show that a new ESP program 
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can open next year in the English Con-
versational Program of the School of 
Modern Languages . During the first 
stage, the program will be offered to 
groups of professionals arranged by 
areas such as engineering, economy, 
and health among others. The groups 
are from 6 to10 people. These courses 
will be offered every two months and 
they are four levels. They will concen-
trate on one macro-skill by level: read-
ing, writing, listening, and speaking, 
based on specific context depending on 
students’ careers. The second stage is 
that the program can give ESP courses 
but to no more than two students per 
group. These courses will be offered 
every three months. The first month is 
to prepare the course in the work place 
of these 2 students. During the other 
two months, the teacher meets the stu-
dents. In total, there are 3 levels.

The fees for this new program 
would be US$ 200 for the 4 courses of 
the first year and US$ 400 for the more 
specific courses, the ones offered in the 
second year. These fees are based on 
the previous information obtained from 
other institutions that offer general 
English courses and ESP. Besides, stu-
dents would have to buy the materials 
for the courses of the first year and the 
Program will create authentic materi-
als for the courses of the second year.

The new Advanced English Pro-
gram proposed in this article includes 
7 levels that would take two years for 
students to complete. The courses will 
be given in small classrooms. This will 
overcome the existing limitation of 
lack of classrooms. These small class-
rooms are the ones that the program 
cannot use nowadays since current 
groups are more than 20 students. On 
the other hand, the teachers that cur-

rently work in the program would be 
the instructors of this new program. It 
is important to mention that this ad-
vanced program would be a new option 
for learners who conclude the English 
Conversational Program. 

In Costa Rica, there is only one sin-
gle institution that offers ESP courses. 
Its name is ESP. This organization 
has been in the market for 15 years. 
According to one of its CEOs, they do 
not need to advertise this organiza-
tion since students look for it by them-
selves, which demonstrates that there 
is a potential market. Their instructors 
go to the students’ office to teach them. 
There are not regular classes, 

The teachers of the ESP Program 
design the courses they offer. What 
they do is to concentrate on students’ 
needs based on the information they 
collect at their work place. Consequent-
ly, if the course is two months long, the 
first month is to collect and prepare the 
course and during the second month 
the teacher meets the student in indi-
vidual sessions that are from 2 to 10 
hours per week. It depends on what 
the student wants and needs. The fees 
they have to pay range from US$ 500 to 
US$ 1500. Their instructors are gradu-
ate students from the MA Program in 
the University of Costa Rica. 

Conclusions

From this analyzed scenario, one 
can come out with the following con-
clusions:

• The University of Costa Rica, through 
its English Conversational Program, 
is an institution that has been in the 
market for more than 20 years. This 
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shows its solidity and has demon-
strated to be a successful program.

• The English Conversational Pro-
gram has a positive position in the 
market. During its 20 years, there 
are always students who want to 
enroll the programs and the other 
English teaching institutions do not 
represent a threat to the program. 
Finally, the fees of the Conversation 
Programs are the cheapest ones in 
the market.

• The University of Costa Rica has 
no infrastructure for the Conversa-
tion Program to continue growing, 
but has the possibility to diversify 
its products. In other words, infra-
structure has been the most serious 
weakness found in this project. This 
limitation has not allowed the Eng-
lish Conversation Program to open 
more groups for the different levels. 
The Program can take advantage of 
the small classrooms (they are for 10 
people) in the “La casa de Idiomas” 
by diversifying the academic offer. 
Besides, the last courses (ESP) will 
be offered in the students’ offices, 
which would be a positive learning 
experience for them.

• Current students mentioned they 
have different needs to continue 
learning English. They said they 
want more technical skills. This 
characteristic makes them the tar-
get population.

• The University of Costa Rica (UCR) 
has qualified workforce to teach this 
new advanced English Program, since 
ESP company even uses graduate stu-
dents from UCR in its organization. 

• The University of Costa Rica does 
not have to invest extensively to put 
into practice this proposal. On the 
contrary, the main constraint that 

historically has been, the lack of 
classrooms to offer courses, will be 
overcome teaching small groups and 
teaching in the students’ work place. 

• Other English teaching institutions 
do not represent a threat for the 
English Conversational Program. 
There are always new students who 
want to enroll this Program.

Recommendations

The first stage to put into practice 
this proposal is to formalize it in the 
Office of Social Extension of the Uni-
versity of Costa Rica. Another strate-
gic stage in this process is to have the 
support of the School of Modern Lan-
guages through its Social Extension 
Committee.

Another important strategy is to 
communicate to the graduated students 
of the program about the new courses 
that are about to be offered. This has 
to be done since August to start Janu-
ary of the next year. The English Con-
versational Program already has this 
information in its databases. 

The English Conversational Pro-
gram has to work together with the 
TESOL Master´s Program of the Uni-
versity of Costa Rica. The idea is that 
these graduate students can use the 
English Conversational Program for 
their ESP course. Definitely this is a 
two-way benefit.
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APPENDIX

Appendix 1

Entrevista a la Coordinadora del
Programa de Cursos de Conversación

El presente cuestionario es parte 
de una investigación para el curso “PF-
4108 Cambio Organizacional” del Pro-
grama de Posgrado en Administración 
Universitaria. Las respuestas que usted 
de serán analizadas de manera general. 
Muchas gracias por su colaboración.

1. ¿Cuáles personas pueden matricu-
lar los cursos de conversación?

2. ¿Conocen ustedes el perfil de los es-
tudiantes del programa?

 ¿Por qué disminuye la oferta aca-
démica en otros idiomas?

3. ¿Alguna vez no ha tenido demanda 
o la demanda en los cupos de los 
programas ha sido muy poca?

4. ¿Qué tan fuerte es la competencia? 
¿La considera una amenaza?

5. ¿Cuál es el perfil del docente que 
ustedes contratan?

Appendix 2

Entrevista a la
Coordinadora del Programa ESP

El presente cuestionario es parte 
de una investigación para el curso “PF-
4108 Cambio Organizacional” del Pro-
grama de Posgrado en Administración 
Universitaria. Las respuestas que usted 
de serán analizadas de manera general. 
Muchas gracias por su colaboración.

1. ¿Qué es ESP?
2. ¿Desde hacen cuanto trabaja esta 

compañía?
3. ¿Cómo consiguen sus clientes?
4. ¿Cómo diseñan sus cursos?
5. ¿Cuál es el perfil del docente que ust-

edes contratan?
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Appendix 3

Instrumento para estudiantes

El presente cuestionario es parte 
de una investigación para el curso “ 
PF – 4108 Cambio Organizacional “ 
del Programa de Posgrado en Admin-
istración Universitaria. Las respues-
tas que usted de serán analizadas de 
manera general. Muchas gracias por 
su colaboración.

1. Nivel en el que está matriculado:
2. Edad:
3. Género:
4. Ocupación:

5. ¿Requiere del idioma inglés en su 
trabajo? 

 Sí   No 
 Si su respuesta es afirmativa in-

dique qué tipo de destrezas utiliza
5. ¿Cuáles son las razones por las que 

estudia inglés? 
8. ¿Por cuánto tiempo ha estudiado in-

glés? Incluya otras instituciones si 
fuera el caso

9. ¿Desea seguir estudiando inglés 
una vez finalizado el Programa de 
Cursos de Conversación de la UCR?

 Sí   No 
 Si su respuesta es afirmativa in-

dique que tipo de curso le gustaría 
matricular 


