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				“The will to be oneself is heroism.”

				Ortega y Gasset.

				“Grow up as good revolutionaries...

				study hard, so you can master the technique.”

				Carta a mis hijos, Che Guevara.

				Abstract

				We will talk about what is meant by transhumanisms and once it is crumbled we will approach to talk about contexts and specifically among the plausible contexts, we stay in the school, a school that will opt for its transforming action at the same time as a place of meeting and assembly of realities that are and shape us. And where the new technologies, with AI at the forefront, build certain subjects destined to be what? A here and now full of possibilities in which we cannot ignore; future forms of life in a school of changes. Well... we have to know to better understand and understand to make good decisions, and why not, reformulate new educational approaches that prepare our students and propose to inhabit, humanly, a anthropotechnical world?

				Keywords: anthropotechnical, education, school, artificial intelligence, transhumanism.

				Resumen

				Hablaremos sobre qué se entiende por trashumanismos y una vez desmenuzado nos acercaremos a hablar de contextos y en concreto entre los plausibles contextos, nos quedaremos en la escuela, una escuela que optará por su acción transformadora al tiempo que lugar de encuentro y ensamblaje de realidades que están y nos hacen. Y en donde las nuevas tecnologías con la IA a la cabeza construye sujetos determinados ¿destinados a ser qué? Un aquí y un ahora lleno de posibilidades en el que no podemos obviar; formas de vida futuras en una escuela de cambios. Pues… hay que conocer para comprender y comprender para tomar buenas decisiones, y por qué no, reformular nuevos planteamientos educativos que preparen a nuestros educandos y propongan para habitar, humanamente, un mundo ¿antropotécnico?
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				is true that comparing historical periods is impos-sible, given that advancements, tools, and contexts evolve, it is equally true that we, as educators, have observed certain biases and discomforts that cannot be disregarded. Today’s students are more informed than those of fifty years ago, yet they are often less prepared to form critical judgments and make in-formed choices between alternatives. Why might this be? And what could be done?

				The technological revolution does not guarantee a better world, a point Harari (2018) addresses in 21 Lessons for the 21st Century. From the outset, he raises questions that cannot leave us indifferent or passive, and that can help us move forward. As he notes, “Revolutions in biotechnology and infotec-nology... will allow us to produce life. We will learn to design brains, to extend life, and... no one will know the consequences. Humans have been better at inventing tools than using them wisely” (Harari, 2018, p. 25). The intentions are clear; the challenge, then, is to start with a school that considers our ex-istence within a future shaped by intelligent design. A term that began gaining traction as far back as 1956, during the Dartmouth Conference, where ma-chines with potential reasoning capacities were, for the first time, given the now-official name artificial intelligence (AI). However, about 20 years earlier, mathematician Turing (1935) had abstractly de-scribed a machine with unlimited memory capacity, equipped with a scanner—an idea that later evolved into the Turing Test2 . 

				Artificial Intelligence (AI) has already become a social and educational reality (among others), a “techne” that, without going any further, Heideg-ger (1953) insightfully highlighted as a significant factor, not merely a tool, influencing the course of contemporary humanity. As he stated, “…finally, let us take seriously the simplest question of what the 

				
					
						2. The Turing Test is a tool similar to, for example, CAPT-CHA forms on the web. It exemplifies the idea of “learning from prior information rather than from programming” (Gayozzo Huamanchumo, 2021: 196), a capability certain machines possess through specific computational pro-grams. These programs are known as machine learning and deep learning.

					
				

			

		

		
			
				 Introduction

				Broadening perspectives and moving toward new forms of reflexivity is the ambition of any the-oretical proposal. Discussing the school and educa-tion—understood as processes of change and human improvement—aligns with this goal and, above all, engages with anthropogenetic questions: the de-velopment and expansion of knowledge about the human being and, of course, the notion of change itself. Specifically, we will explore artificial intelli-gence and its potential role in creating new spaces and perceptions, perhaps even paving the way for… a new species? This positions AI as a mentor of emerg-ing contexts to be discovered and experienced. As noted in the abstract, understanding is essential for making sound decisions. For example, a guiding question might be: What role do new technologies play in our schools, and how can we prepare for that future?

				In this sense, our proposal, The School as a Trans-human Context to Capitalize On, achieves something remarkable: it integrates the human and the non-hu-man, placing them in relation. This integration in-troduces a level of complexity that confronts us with the challenge of conceiving a school rooted in inter-action and relationality, a framework that suggests a performative dimension of discourse which, in a certain way, connects the human and the machine, in a distinctly Batesonian1 sense.	

				In this scenario, education faces a future filled with potentialities that we neither can nor should ignore. Indeed, the motivational undercurrent of this article lies in educators’ ongoing observation that the quality of education has shifted, and that the neoliberal paradigm (along with its technosci-entific development) has reshaped the functions and structures of the educational system. While it 

				
					
						1. In honor of Gregory Bateson (1979) and his theory of the “double bind”, which arises when contradictory messages are conveyed, creating a communicative and, indeed, conflictual situation.
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				us with the determinism of transhumanism. Far from being out of reach, it envisions a world that shapes us, a world of educational possibilities and challenges.

				Suppose we reject this vision and embrace a school that avoids integrating technologies into its educational project. In that case, we risk creating a school that closes doors to being more engaging, motivating, and developmental. Conversely, embrac-ing a school that incorporates AI as a tool for im-provement, development, and human understanding places us at the center of transformative experiences that transcend traditional teacher-student relation-ships. Scholars such as Rouhiainen (2018) and Giró and Sancho (2022) support this perspective, empha-sizing that AI can streamline and enhance learning processes. How could we deny this?

				In our article, we will simultaneously highlight many of the contributions other authors have made to improving education as a system that responds to these realities. Interestingly, even Kant (1785) hinted at this in Foundations of the Metaphysics of Morals with his renowned argument against “bru-talization” and the moral duty to abstain from such tendencies as human beings. Thus, we must con-tinue to be human (if you’ll allow us the liberty) and strive to better understand that technologies are here to stay, not necessarily to replace us. From this perspective, it becomes essential to review the potential scenarios emerging in this context. The challenge is not only to understand them but also to make them accessible. To this end, we provide an extensive bibliography to support further explora-tion of these ideas.

				We begin with the fact that AI and its ramifica-tions shape the school, or at least, in many ways and across its various branches, influence it profoundly. Through diverse examples and subsequent reflec-tions, we will establish that the presence of AI ex-tends beyond the educational context into the broad-er trajectory of humanity. From this foundation, we ask: In a school that is changing—sometimes almost unconsciously, at other times with partial awareness, 

			

		

		
			
				name ‘technology’ means” (1953, p. 60). AI evidently shapes us as a society, and education is no excep-tion. The 21st-century school, a school of the present, may already be lagging in addressing the kinds of questions we aim to explore here. As educators and researchers, our duty is to confront this imperative and ask ourselves: Why can an idea be labeled as the most dangerous in the world?

				In this presentation, we cannot overlook the crit-ical and somewhat forgotten perspective offered by Sloterdijk (1999, 2011) on the term “anthropotech-nical” in the context of education. Sloterdijk pro-vides a powerful tool for examining current trends in educational discourse and practices, which he describes as operating within “an unstoppable wave of unprecedented disinhibition” (Sloterdijk, 2011, p. 215). According to this view, the educational system remains fundamentally the same in its pursuit of producing and domesticating subjects, albeit now incorporating, why not?, every technological ad-vancement available. The implicit implication of this is that all progress ultimately serves power, aligning with a distinctly Foucauldian reading of education that, in our view, should not be overlooked. But is this still the case? Or could this moment represent an opportunity for change? This rhetorical tension will be central to our writing, as we argue that ed-ucation can indeed be something more.

				Arguments, and above all questions, must guide us. Asking about AI means inquiring into systems that exhibit characteristics we associate with human intelligence: thinking, assimilating, reasoning, elab-orating, applying logic, or solving problems. Refer-encing transhumanism in schools means referencing the intentions of those who, in one way or another, explore or advocate for the concept of a limitless human, or at least the aspiration to harness new technologies in service to humanity. Research by Bostrom and Savulescu (2017), Diéguez (2017), Sel-wyn (2016), Herbrechter (2018), Gil Cantero (2023), and prominent advocate Kurzweil (2005)3 confronts 

				
					
						3. Where he predicts that we are closer than we think to the reality of AI surpassing the human mind in all areas, including emotional capacities and intellectual potential.
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				 New environments in the school of change

				The presence of AI at the forefront of new tech-nologies goes far beyond simply placing computers in classrooms. It represents a concept that, in some cases, surpasses the very structure of the educa-tional center itself. Following Sadin (2017) in La humanidad aumentada, we find ourselves in an en-vironment where we are no longer revisiting the “digital revolution”; that is now the past. Instead, a new “intraspatial door” has opened, where hu-manity is not only being redefined but situated in unprecedented contexts of space and time. Undoubt-edly, Arendt would likely describe this era as a new Human Condition and write about it, particularly regarding Sadin’s newly coined term, “anthrobolo-gy”4, which he uses to describe a society composed of duplicated individuals under the influence of tech-nology. This raises a profound ontological question: Could an intelligent mind, such as the human mind, create a mind more intelligent than itself? Would this entail machines with consciousness? And, most importantly, what consequences would this have for education specifically, and life in general?

				Can you imagine a classroom where a philoso-phy teacher suddenly takes students on a virtual walk through the streets of Athens, stopping outside Socrates’ prison, and engages in a dialogue with Socrates himself about why he chose to take his own life rather than escape his death sentence, or why he was condemned; all without ever leaving the classroom, or even their seats? This scenario, now possible thanks to artificial intelligence, undeniably signifies a transformation of the environment (the medium in which we operate) and highlights the need for a school of change where technology is both 

				
					
						4. Algorithms are the language of the digital technologies that surround us today. “Anthrobology” represents a hybrid condition: Human/Artificial. These entities are increasingly destined to manage various human do-mains—social, educational, political—in essence, all aspects of life, under the premise that they do so better than humans. This new being, enhanced by technologies, expands its perceptions, experiences, and constructs diverse and novel ways of life.

					
				

			

		

		
			
				what reflections does this provoke? What is being done, where is it heading, and how do we implement this variability? Once we present the reality we face, supported by theoretical insights from various au-thors aligned with our perspective, we delve fully into our working hypothesis: Is transhumanism a reality capable of demanding competencies that will compel educators, and the educational system as a whole, to rethink and innovate? Such a scenario calls for a school-that-does-education, one that addresses the divergent worlds, subjectivities, and experiences that now emerge not only from human variability but from a new grammar of interdependence and hybridity that, without resorting to provocative claims, describes the end of the humanities (Haraway, 2019).

				We now delve into the central nerve of our dis-cussion: we live alongside intelligent machines and this coexistence increasingly shapes who we are. What does this mean? How do we address it in schools? Should we intervene, and to what extent is this our responsibility as educators? It is undeniable that schools have much to say and, more important-ly, much to do. What we should be absolutely clear about is that the integration of AI and its contexts must be approached with dignity, through bold, fear-less, and prejudice-free education. We will conclude our discussion with our attempt to remove obsta-cles to learning, focusing on how to convey the op-portunities offered by new technologies, with AI as the paradigmatic example of what our classrooms have already become: shared spaces for delibera-tion, where teachers and students can jointly drive a process of transformation in tandem with the technological revolution. Concepts such as virtual reality, big data, augmented reality, digital applica-tions, affective computing, personalized learning environments, wearable technologies, ChatGPT, and AI more broadly will accompany us throughout this article as tools and guides. These technologies, along with a series of tasks and instructions, aim to help decode the future of education. In short, we are talking about new environments within a school of change. Let us begin.
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				challenges civilization faces. Similarly, we now en-counter touch screens, virtual learning, flipped classrooms—a new or alternate educational sys-tem—indispensable frameworks that place us face-to-face with the extraordinary. Yet, it’s not about inventing something entirely new. Rather, it’s about assimilating and managing these advancements. It circles back to the essential: understanding; un-derstanding and embracing these interwoven envi-ronments that we are failing to defend adequately within our schools.

				This statement should lead us to reconsider and reflect: “we are not being able to defend this in our school”. What do we stand for, and what potenti-alities can we offer? Are we perhaps being overly ambitious? What does this assertion truly mean, and how can we respond to it within and from the school? In other words, are we ready to embrace the role of the school as a space for transmission and transformation? It is undeniable—how could we deny it?—that networks of interaction and knowl-edge are essential. These networks stem from the si-multaneous heterogeneity of a collectively produced cultural experience, shaped by time and space. This process unfolds in a communal, rhizomatic manner, broadly understood as encompassing the multiple possibilities of human action. The question is not merely whether we recognize these dynamics but whether we are prepared to harness and adapt them meaningfully in our educational contexts. 

				Deleuze and Guattari (1997) provided us with some insights in *Rhizome*, emphasizing the re-covery of difference and heterogeneity: “…a rhizome does not conform to any structural model. It is for-eign to any idea of a genetic axis (…) or the logic of the tree, which is a logic of tracing and reproduction” (Deleuze and Guattari, 2008, p. 17). The educational act guided by “the logic of the tree” aligns with a school of repetition, where reality is singular and merely reproduced. On the other hand, education driven by rhizomatic logic empowers students, granting them awareness and the possibility (free-dom) to use their own tools and, more important-ly, to imagine and construct other realities. In this 

			

		

		
			
				embraced and critically analyzed. In this context, the qualitative contributions of Reeves and Nass (1996) are particularly noteworthy. Their exper-iments demonstrated that people tend to interact with computers and AI as if they were human when the interaction feels similar or familiar—a phenom-enon known in social communication as The Media Equation5. What could we learn from this? 

				To begin with, we must acknowledge a technolo-gy that we must start embracing—even in schools, as one designed to holistically enhance humanity. This is the essence of all transhumanism but also the essence of all educational endeavors6. So, are we facing radical changes that will make us better as we engage with one of the most promising “tools” in ed-ucation? This tool raises countless questions about these changes and proposals, which are “supposed” to make us live longer and better, reach knowledge faster and more effectively, and tailor learning to individuals. But will we truly become better at dis-tributing these advancements equitably, or will they exacerbate existing inequalities? And as the ultimate question underlying these transformations: will hu-manity evolve into a new species?

				This situation, albeit with different tools but grounded in the same principles, inevitably re-calls the 1956 film Invasion of the Body Snatchers, a metaphor for transformation that has since in-spired countless adaptations, reflecting the diverse 

				
					
						5. This is a communication theory supported by a quali-tative experiment conducted in 1996 by Reeves and Nass at Stanford University, which demonstrated that people tend to interact with media and AI as if they were hu-mans. This finding further underscores the relationship between schools and AI, highlighting the pressing need to “rethink” the functionality and use of AI in educational contexts and its comparison as “new contexts”.

					
					
						6. In this regard, the proposal by Peres Díaz (2016) is particularly compelling, as it aligns with this perspective. He argues that transhumanism inherently carries an educational power that, in some ways, redefines educa-tion itself and reinforces its implementation as a form of “meta-education” that improves upon the current system. As Peres Díaz states: “We already use technology for hu-manistic purposes, and education pursues the same goal; ... both seek ‘human enhancement,’ converging toward the same end” (p. 130).
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				In line with Arendt, it is a “computationally supe-rior”, ultra-rationalized system that resolves by at-tending to algorithmic procedures. “A kind of phys-io-psycho-economy emerges, one that impregnates our physiological and psychological states and is capable, at each moment, of guiding, for the greatest possible good, the course of our existence” (Sadin, 2018, p. 151). This gives the impression (and not without reason) that we all have to get on board, as it is presented to us. That is the point: it is offered to us, and through this educational relevance, we are given the opportunity to create other ways of life with greater variety and quality, all thanks to the algorithm.

				Indeed, we must proceed with caution, but let’s state it clearly: What will happen to schools? We want to believe that transhumanism does not aim to distort the school of the 21st century, but rather that it will be the school that takes on the responsibility of producing the necessary changes and adaptations 

			

		

		
			
				context, Artificial Intelligence (AI) introduces the concept of reality/multi-realities, requiring a school that is not only prepared for this new paradigm but also ready to embrace surprise. 

				Surprise? Indeed, surprise is absolutely rec-ommended in a new school ready to live with “Sa-manthas” and understand Theodore. This could be a good start in our school: beginning by sitting down and recognizing the non-systematization of our work. If there is something we should learn from this entire technological process, it is its revolution-ary nature. Arendt (1958), in her work The Human Condition, announced this right from the prologue:

				For some time now, the efforts of numerous scientists have been aimed at producing “artificial” life, cutting the final bond that places humans among the children of na-ture. (...) This future human seems to be driven by a rebellion against human ex-istence as it has been given to us, (...) And there is no reason to doubt our ability to achieve such a change. Arendt (2009, p.15)

			

		

		
			
				to remain relevant. The examples are already pres-ent: cinema, radio, television, pocket-sized books, and the first computers. These have all been tools that have addressed and solved various education-al challenges (Gates, 1996; Sancho-Gil, 1998; San-cho-Gil, 2020). But it’s not just about this; we must also consider how different individuals make sense of the information and situations around them. Moreover, who is to stop us, as educators, from of-fering our teachings as something more than just a mere transmission of knowledge7, embracing the fulfilling role of feeling, being human, and being a teacher?

				Indeed, we cannot deny the existence of learning systems that perform their function as such. We can observe how any corporation has access to our personal information, both within and outside of the school, in the era of Surveillance Capitalism (Zuboff, 2019). And how often is this done without consid-ering its collateral effects? Wouldn’t it be better to approach this in and from a school that is formed and formative on these issues? Zuboff, in her 1988 book In the Age of the Smart Machine, raised many of the problems we face in our daily lives, particularly the idea that we think we are dedicating ourselves to one thing when, in reality, we are mere pawns in something completely different. As Sloterdijk (1999) pointed out and we will develop in the following section, we face a future that is entirely controlled by “techne,” and the school cannot present itself as exempt from taking a stance or taking action. In fact, currents that involve a completely new understand-ing of the relationship between education, technol-ogy, and the human being are emerging. We might even ask ourselves, do the mediums really matter? This question gets to the “biological” core of educa-tion itself, because as humans, we are conditioned or stimulated by a humanism, as Herbrechter suggests, 

				
					
						7. In line with what Ricoeur establishes as “contributing a wanting, a wanting-to-know, a wanting-to-say, a want-ing-to-be; it frequently expresses a current of thought, a tradition that, through it, strives for expression, for expansion; within it resides a conviction, for which it lives; all of this makes it something different from a mere transmitter of knowledge.”(…)” (2009, p. 188)
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				means needed to achieve it. Pedagogy today is much more complex than sometimes we are led to believe, and we insist on the importance of being aware of what we want as educators (human-teacher) and what we want to do with the school and its role with new technologies. In the end: Pedagogy.

				 Transhumanism and pedagogical adaptation

				Considering that education largely determines human evolution, a good teacher, in a profound sen-se, is, would be, or would signify having a *good pedagogical ear*—that is, knowing how to listen, interpret, and empathize; keeping in mind that tech-nologies are amplifying the perspective of transhu-manism, we should seriously address the production of responses and what it entails for us: the need to reflect on a pedagogy that contributes to the va-rious dimensions encompassed by the strong idea of human enhancement.

				At the outset, we believe it is necessary to begin defining the concept of transhumanism, which will serve as our foundation. The conceptual plurality of the term is undeniable, but within the school, we could adopt an initial, straightforward terminolo-gical approach: “The enhancement and development of the human being through the implementation of various technologies.” Evidently, schools in the 21st century should neither oppose this concept nor deny its reality. However, this does not prevent us from posing critical questions to help us discern and, most importantly, move forward. For instance: What pe-dagogical implications arise from the biotechnologi-cal understanding of humanity? Do we, as educators, know or understand the perspectives of teachers and students on this matter?

				Our level of reflective commitment can indeed contribute to advancing civilization, for, as Luc Fe-rry (2016) reminds us, “education is a serious ma-tter.” Ferry reflects on the impossibility of halting change—a change that, by all accounts, surpasses us. It is equally true that the implicit goal of trans-humanism, to eliminate human limitations as its 

			

		

		
			
				“which tells us that we all have to learn to be good humans. But if humanity disintegrates, humanism... (2018, p. 4)”. Does it lose its target audience?”8

				And insisting on the changes... Google’s main function was to gather and organize human knowl-edge; however, it has ended up knowing and inform-ing us about our searches in exchange for the ability to make those searches. In fact, AI algorithms are becoming ubiquitous, and the use of algorithms in education requires supervision to understand what the limits are. It is undeniable that all of this must be analyzed critically. Teachers cannot, and we should not, abandon our role of questioning the uses of AI and whether the collection and even sale of data is more or less ethical. The solution to the change is passed on to legislative change, as seen in a country like Australia, which has prohibited the use of social media for minors under 16 years old. What can we say from the school? Is prohibition the solution?

				In line with this, Hui (2020) perpetuates technol-ogies as the dominant narrative, which, in the end, is just a particular reworking of progress, a way to relate the human and technology while prioritizing a moment of such confusion and change that ev-erything must begin by asking ourselves: what is human? After all, the question repositions us before what is most important, we should not lose sight of the fact that we are talking about what is human, and we educate humans. Solution? Or rather, what to do? The Gordian knot seems to be pursuing us, or what Hanlon called “a struggle for the soul of profes-sionalism” (1998, p. 50), a dispute over the meaning of professionalism in our work as “teachers,” which at its core, involves the indisputable issue of trust.

				We should consider it essential to think and imagine ways of life that coexist and interact with technology in its current use. A pedagogy that even Socrates, Plato, and Aristotle referred to when they needed a methodology capable of achieving knowl-edge. They postulated that it was necessary to be aware of what we want, how we want it, and the 

				
					
						8. Herbrechter affirms it, but we ask the question, which feels more stimulating. 
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				Even if you were to live three thousand times ten thousand years, remember that no one escapes the life they are currently living (...) the present is the same for all, and equally fleeting are both what dies and what we leave behind—it all reveals itself as ephemeral in the same way. 

				An assertion that undeniably reminds us that the human being remains human, for it is clear (and we argue here) that transhumanism implies improve-ment—a kind of improvement that requires super-vision and, of course, participation. But… has the teaching staff been consulted? More importantly, has the student body been heard? These are ques-tions that seem rhetorical but are glaringly absent. We know, or perhaps we ignore, how to address the implementation of these technological and even bio-technological advancements effectively. This echoes Ricoeur’s (2021) idea of “the will to know”10—when we know what we want, then what is projected be-comes possible; otherwise, it becomes incredibly difficult. We must emphasize the human intention (if I may take the liberty, given that we are addressing AI) to act. Thus, the question, now inescapable, is: To what extent does studying teachers’ creativi-ty help in developing effective pedagogical strat-egies? Or, how prepared are educators to adapt? Which brings us to another question: How feasible are these technologies for implementation? Some-times, the data forces us to confront the harsh reali-ty. For example, the PISA 2022 report indicates that while many Asian countries have achieved notable improvements in reading and mathematics, many European countries have fallen behind in terms of educational performance. Moreover, between 2018 and 2022, there was the most significant decline 

				
					
						10. The will is not predetermined; intention becomes determinant because it implies awareness, and from that awareness, action is “made,” as Ricoeur argues, creating a space for the feeling of power or possibility. Carrying out an action depends on the real world that can be or that we want to constitute. “The possible that I project and the possible that I discover are stitched together” (2021:68). 

					
				

			

		

		
			
				foundation, undermines deterministic arguments against it and, above all, opens up potential avenues for rethinking the future. If we were to artificially remove human limitations, the potentiality of edu-cation might appear to diminish. However, as Gaviria (2024) argues in an article titled “Transhumanism Against Education?”, true education neither becomes limited nor is eliminated by transhumanism. Gavi-ria states: “A ‘human’ version of transhumanism is possible, (…) and true education is not diminished by transhumanism.” So… could there be hope?

				Classic films such as “RoboCop” (1987) or “The Matrix” (1999) illustrate the essence of what we are discussing. The real and previously mentioned scenario of a teacher traveling to classical Athens with her students without leaving the classroom—or even interacting with a virtual representation of Socrates—is no longer pure science fiction. Sim-ilarly, the prospect of teaching alongside an AI that becomes the ideal instructor, explaining Cartesian thought as well or better than any human teacher, makes it clear what we are dealing with: a transfor-mation in the nature of education and human inter-action with technology. These inflationary virtual identities—chats, P2P networks, avatars, cyborgs, and others—often lack a direct correspondence to real identities. Should this be alarming? In some ways, these virtual worlds could be dismissed as non-existent since they do not impact the tangible reality. But clearly, this is not the case. A parallel world, increasingly immersive and crafted by AI, is blurring the line between simulation and reality. It becomes progressively harder to differentiate be-tween the real and the simulacrum. The individual is truly free only when they can fully realize them-selves without external obstacles preventing that realization. A solid education plays a vital role in this process, teaching individuals to respect and dis-tinguish between reality and fiction. In this regard, our role as educators becomes indispensable. There is a maxim often attributed to Marcus Antonius9: 

				
					
						9. From Arte- y-políticas de identidad volume 1 EDITUM. 2004. P.78.
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				serving the interests of the establishment. Vaccari (2016, p. 311) states: “Despite its revolutionary and disruptive rhetoric, transhumanist politics is funda-mentally conservative”. We disagree with Vaccari, as the essence of transhumanism depends—just as Derrida12 (1997) would argue—on the creative meaning we assign to it and the way we implement these technologies. In this sense, the words of Kurz-weil, although exaggerated and always provocative, serve as a stimulus for reflection: 

				We will increase control over our desti-nies, (…) we will fully understand human thought. As a result, by the end of this cen-tury, the non-biological part of our intelli-gence will be billions upon billions of times more powerful than human intelligence derived from biology. (2012, pp. 9-10)

				Kurzweil (2005), along with gerontologist Au-brey de Grey (2007), goes so far as to make bold claims, suggesting that in the not-so-distant future, humans who have not undergone modification will be clearly eliminated. Moreover, they will serve as food for modified humans, while those who are enhanced could potentially live for 1,000 years13. What is clear is that these issues must be addressed in various forums, and, evidently, in our schools as well. However, there is neither sufficient practice nor strong enough conviction to claim that we truly understand them. And that is precisely what we are exploring— in transhumanist times, does the same pedagogy still apply?

				Evidently, the tools presented by transhumanist 

				
					
						12. Deconstruction seeks to make visible what has been rendered invisible by the logos, which has previously dis-placed or nullified certain elements. It involves reversing the hierarchies imposed by the logos itself. Ultimately, for Derrida, deconstruction represents a challenge: un-covering what is hidden within discourse, concepts, and even ideas.

					
					
						13. This follows from various opinion articles and inter-views in https://byhs.eu/es/blog/el-futuro-segun-kur-zweil/, https://byhs.eu/es/blog/el-futuro-segun-kurz-weil/ , https://www.esquire.com/es/ciencia/a61150040/humanos-singularidad-inmortalidad-raymond-kurz-weil-ciencia-tecnologia-nanorobots-medicos/. 

					
				

			

		

		
			
				recorded—15 points in mathematics11 and 10 points in reading.

				At this point, we consider that three basic sce-narios emerge when proposing useful pedagogies regarding our current focus:

				Teaching in… Engaging students in the knowl-edge of AI-driven applications that help enhance their learning. This involves understanding how they should be incorporated and applied in educa-tional contexts.

				Teaching about… Training students to analyze different AI systems with a critical mindset. Pre-paring them by first acquiring knowledge and ex-perience, followed by hands-on practice.

				Teaching with… Once students are prepared, granting them autonomy to work individually with AI tools, allowing them to personalize their learn-ing. This includes peer collaboration, experience exchange, and implementation of AI applications.

				What we cannot do in education is ignore—or rather, underestimate—transhumanism. We believe that the magic of education should surround our work, fostering both awareness (reflection) and con-sciousness (practice) so that education sustains it-self under the principle of transformation alongside the inevitable progress of technology. This should be achieved within a “transhumanist-human” cul-ture that never loses sight of the why and for what purpose these advancements exist, ensuring that human creativity remains at the center. If this is the case, we can do nothing less than remain hopeful. At the same time, we must consider certain theorists who argue that transhumanism is merely an excuse for a system that advances technologically while simultaneously increasing control over individuals, 

				
					
						11. On the other hand, we have studies such as those by Abbey et al. (2024), which demonstrate that Computer-Assisted Learning (CAL) programs have been particularly effective in teaching mathematics. CAL, short for Computer-Assisted Learning, is a tool designed to help educators better manage the diverse learning levels within a classroom by providing immediate feedback and tailoring content to the individual capabilities of students.
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				and normalize the “flipped classroom”14, an inter-esting strategy, or evaluations like those proposed by Lourdes Moran in educational innovations, under the intriguing title “Evaluative Practices in Flipped Classroom and Mobile Learning Contexts”15. 

				The fact that AI is set to transform the rigid, static model should serve as a catalyst for change. With-out a doubt, its contributions could be practically applied, improving not only precision and efficiency but also the personalization of learning. Real-time assessments would mean that students don’t have to wait for grades or for a teacher to correct tasks or exams; AI can facilitate more learning, highlight the student’s weaknesses, and provide a personalized approach, helping in the diagnostic process. 

				Ultimately, the question remains… Is this a trans-humanism to be adapted? What is clear, as Galindo and Delgado (2024, p. 97) suggest, is the need for “specific training on how to use AI for assessment as part of the continuous professional development of educators.” As Luckin (2020)16, a staunch advocate for AI in the classroom, affirms: “AI can show us (the black box of learning) how we learn best, or more precisely, which tasks are difficult for us and where we excel.” The key question remains: Will we be able to understand it? 

				We must consider principles like those of the German philosopher Gabriel, who defends a post-humanism focused on the meaning of thought and asserts: “True progress does not lie in the illusory ideal 

				
					
						14. It involves preparing the topic at home that will be covered in the next class, and then, once in class, present-ing what has been learned and working in small group workshops on proposals and “assignments” set by the teacher. This process serves as an evaluative tool for what has been learned and worked on at home, followed by making any necessary clarifications.

					
					
						15. In https://www.scielo.sa.cr/pdf/rie/v23n34/2215-4132-rie-23-34-98.pdf or http://dx.doi.org/10.22458/ie.v23i34.3152 

					
					
						16. Extracted from an interview on the EPALE Blog (Electronic Platform for Adult Learning in Europe): https://epale.ec.europa.eu/es/blog/la-inteligencia-ar-tificial-abre-la-caja-negra-del-aprendizaje Accesed De-cember 7, 2024.

					
				

			

		

		
			
				culture make it an almost moral obligation to re-consider our approach. As Pedreño clearly states: “AI forces us to redefine education (…) exams and conventional evaluation systems”. Pedreño himself (2023, p. 1) poses the question: “Will we be the last in line?”—to which I would add, once again? This is why we must not only raise certain questions but also strive to answer them, using them as a founda-tion for future research, discussion, refinement, and practice. To begin, we must consider an educational paradigm shift from the traditional binomial (teach-er-student) model to a trinomial (teacher-AI-stu-dent) model. AI—profoundly transhumanist in na-ture—is not merely a passive tool but an active agent that requires innovation in educational processes. We understand that AI introduces a distinct value beyond what we have traditionally implemented in our pedagogies.

				As you may have already begun to sense, the sig-nificance of this shift is undeniably different, and the pedagogy emerging from it presents a vast array of strategies. At this point, we must turn to Derrida and deconstruct what we have traditionally understood as pedagogy. As we mentioned at the beginning of this section, we must emphasize the “about”—our students must be thoroughly prepared not only to use AI but to understand how to use it effectively. The challenge, therefore, lies in developing a com-plementary relationship between digital tools and supervised educational environments. Gray-Lobe et al. (2022) analyzed an educational program in Kenya that successfully standardized this approach. Its success was a direct result of effective imple-mentation within a well-structured educational framework.

				And indeed, it is time to ask: What is teaching? What should our students know? What tools do they have at their disposal for this purpose? What controls are in place, and who will oversee these learning tools? Are they reliable and verifiable? An-swering these questions—or at least attempting to—would ensure part of the meaning of pedagogy that would be brought about by a transhumanist cul-ture in schools. Perhaps it is time to fully embrace 
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				some way, this fetishism toward technology, which we could understand as an irreversible process, is tempered by these types of postulates, along with other critiques that we believe align with our stance. We must discern those technologies are there to help, but we should never believe that they alone will grant us the much-desired Aristotelian “hap-piness.” The pursuit of happiness will remain in-herently human, even as we prepare our students to avoid falling into the fatalistic phrase extracted from the prologue of Gabriel’s book The Sense of Thought: “Technological Zombies.” This leaves us with an open question and a profound metaphysical inquiry: What can tame man, or towards whom or what were educators educating?

				In conclusion, we are still talking about choice, freedom of choice, and human competence—unique-ly human. This is why the importance of our work as educators lies in preparing students. The educa-tional key to a transhumanist school will continue to revolve around the context, the person, and their circumstances (and here, Ortega always seems to reappear). These elements will be essential when considering the balance between human flourishing and/or dehumanization, as transhumanism posits both “the possibility of human enhancement as well as … the possibility of destroying that very humanity” (Martínez Díaz, 2021, p. 176).

				 We believe that the enormous potential of AI in schools has been demonstrated, and it will re-quire educators to adopt new modes of collabora-tion between ourselves, students, and developers to successfully implement these new educational frameworks. We are creating a school, the school of the present, the school of the future, but ultimately a school with a pedagogy of high interaction, much more personalized, where implementation and feed-back will be continuous and essential. Heidegger (1953) offered us some insights when he raised questions about technology and the essence of tech-nology, highlighting two clarifications that remain 

				
					
						Center in Jerusalem. The text was published in Die Zeit on September 10, 1999, and translated for Revista Ob-servaciones Filosóficas.

					
				

			

		

		
			
				of transcending the spirit and the human being, but in improving the moral and legal order in light of our knowledge” (2016, p. 289). This would be an implicit critique of that sentiment, and Gabriel suggests that it will actually be quite the opposite. In the age of knowledge, people will have less knowledge due to exhaustion and a lack of sensitivity about what to know, how to select it, and what to reserve for themselves. This would be akin to a marketing pol-icy in favor of AI, which claims to do it all, but this is far from reality. As Gabriel points out, there is at least one thing that AI cannot compare to the hu-man being, which is that “AI is a model of thought that corresponds to human thinking the same way a map corresponds to its territory (...). Therefore, computers never truly think.” (Gabriel, 2020,p. 76).

				And within that boundary persists the hope of making our pedagogical work effective and efficient, so that, paraphrasing Sloterdijk17, the teaching im-perative to become a better educator can truly be realized. This opens the paradigm of human im-provement, where pedagogy is framed within para-doxical assumptions and evident tension. Our work thus faces the dilemma of not knowing whether we are teaching or developing, in the Kantian sense, and consequently, whether it can strictly be considered education. As Sloterdijk (1999, p. 18) argues: “Real anthropotechnics then requires the human (edu-cator) to understand how to intertwine elements for the common good (Gemeinwesen) in the most effective way (...) so that, under their direction, the human park reaches an optimal homeostasis.18”In 

				
					
						17. The ideas presented by Sloterdijk in his book Has de cambiar tu vida: Sobre antropotécnica (2012), originally published in German in 2009, suggest that humans are motivated in their daily lives by practices through which they attempt to become better or are urged to improve. In this context, he challenges individuals to reflect on how they engage in these practices and the ways in which they might enhance their lives.

					
					
						18. The conference was delivered at Elmau Castle, Bavar-ia, in July 1999, during the International Symposium “Jen-seits des Seins / Exodus from Being / Philosophie nach Heidegger”, part of the Elmau Castle Symposium series on “Philosophy at the End of the Century” (Philosophie am Ende des Jahrhunderts), organized in collaboration with the Van Leer Institute and the Franz Rosenzweig 
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				insofar as external goals gain more prominence than the intrinsic purposes of education.

				We are witnessing how the school has been dis-integrated from its original model (as previously discussed) in favor of AI and screens, with edu-cational pragmatics transformed. This raises the questions: How is this justified? How is it imple-mented? And what meaning do these changes hold for teachers? Are we facing an undeniable shift? We emphasize this throughout our article, but—new identities, what identities? Let us remember that education functions, or should function, holistically, based on the integral formation of human beings equipped with capacities such as self-management, decision-making, critical thinking, dialogue, and future projection. In this sense, Giroux (1990) al-ready encouraged us in *Teachers as Intellectuals* to engage in these kinds of reflections within the school—certainly identity-driven and meaning-ori-ented, but above all infused with an ethical vision of the world. This opens up the school as a fundamental space for teaching and apprehending.20. 

				The recurrent Kurzweil21, insists on provoca-tion. In his book The Singularity Is Near, some of his statements raise dilemmas for us. If we are part of these changes, even if only as mere observers, we are, in one way or another, contributing to the reconstruction of the educational system. Does this mean that I am losing control? This loss—or the feeling of losing control—leads me to ask, more than legitimately: Who am I as a teacher? Since I am part of the process, am I still the original, or have I al-ready become someone else? The first thing I can do is to make Derrida’s words my own: “If we were not faced with this double task, which involves contra-dictory gestures, there would be neither responsibility 

				
					
						20. Apprehend captures the profound and distinct mean-ing of the term learning: “To fully comprehend knowledge in depth, to internalize it due to its vital importance for human development, to make it one’s own, and to defend it.”

					
					
						21. Excerpted, with some of my interpretation, from The Singularity is Near online. file:///C:/Users/USUARIO/Desk-top/Downloads/pdfcoffee.com-la-singularidad-esta-cerca.pdf. P.552.

					
				

			

		

		
			
				highly relevant today. Regarding the question: “To ask is to build a path… a path of thinking, and with it, prepare a free relationship with it” (1994: 9). And on the essence: “The essence of technology is not technical at all” (1994: 9). From this standpoint, we propose a reflection on identities that help define the relationships between the new concepts and spaces to be claimed, and, of course, new relationships that will emerge.

				 School, identities and new relations

				What is school? Or are we, as Ball (2013, p.106) states, facing “a new performative order, (…), I am an agent and a subject within the new regime in the school”? What is evident is that school is that com-plex space (context) that offers an endless array of potential resources that either already contribute or could contribute to development. I lean toward a definition that serves as a useful starting point: school is that place or space that a community en-gages with to transmit and transform knowledge; ultimately, it is about preparing new individuals who must integrate into social life with their unique characteristics while always respecting different ways and modes of living19. Ultimately, a common institutionalized space that prepares individuals to know how to live within a specific community and its particular circumstances.

				Therefore, school is history, culture, ideology, ex-perience, and life. There is a romantic definition of it that we wish to highlight: school is “that place where students are inspired through contact with goodness, truth, and beauty (Llano, 1985)—and where the great questions of existence arise; a creator of meaning for one’s own life and shared meanings that enable life in democracy” (Ibáñez, Limón, and Ruiz, 2022: 60). Thus, we start from the hypothesis that all the char-acteristics of a teacher come into play in their pro-fessional practice. Our hermeneutic analyses have concluded that public discourse neglects the debate on what constitutes a good teacher, and this occurs 

				
					
						19. A definition that stems from a phenomenological, in-terpretative hermeneutics of the author.
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				offers a particularly significant insight: “Before ac-tivating your subscription, we need to confirm that you are human” (2019: 9). A phrase we recognize as a standard online subscription prompt, requir-ing us to prove we are human—something so nor-malized and unquestioned that we rarely reflect on it. Clearly, this brings us into a discussion about how technology and AI, from the web’s perspec-tive, question our presence as human or not. These are new identities, we insist, that already exist but lack epistemological awareness and anthropological consciousness.

				Exactly—identities and new relationships are what we need to talk about, and we must do so with the calm and reflection necessary, as immediacy so often disrupts us. Artificial intelligence, like trans-humanism itself (as a technical complex), propos-es profound changes. Our proposal stems from the reality that we coexist with these transformations daily in our educational institutions. Understanding the biases of the technology we interact with is not a luxury but an essential requirement. Shall we do it?

				A society that once viewed the internet as a path-way toward highly articulated connections and new methods of creating meaning is instead “denied deep thinking, and drained of enduring values. But it doesn’t have to turn out this way… if we are us-ing and become conscious participants” (Rushkoff, 2010, p. 10).

				Exactly—either we begin addressing this now, engaging critically with artificial intelligence and taking the necessary measures, or the machines will shape the future for us. The identity of the new educator should align with principles such as those expressed by Salman Khan: “If we use technology well, we will have fewer classrooms where children feel lost or bored”.23

				Indeed, the arrival of artificial intelligence has transformed many aspects of education, and we, as educators, face these new challenges with an initial 

				
					
						23. From BBC News World in https://www.bbc.com/mun-do/articles/ckrl3ep40dro. Accesed 15/12/2024. 

					
				

			

		

		
			
				nor decision, but [simply] a programmatic machine” (1997,p. 8).

				That’s right, and I’m sure neither you nor we feel—or at least settle for being—machines, but rather the opposite. This calls for, perhaps even more forcefully, the role of responsible educators, if I may say, educators with a capital letter. The hu-man element remains present, and we are witnesses to it, serving as guarantors and managers of the classroom. At the same time, we can ask ourselves, as a group of both teachers and teacher-students, what kinds of improvements are ethically accept-able, as Sandel (2015), Habermas (2012), Gaitán and Jaramillo (2022) suggest, or whether the type of optimization and improvement sought would blur the human condition in its basic attributes of re-sponsibility and the free exercise of making choices in life, particularly in terms of our own educability.

				It is not about waging a battle against wind-mills—named artificial intelligence, among other things—but rather about evolving alongside it, add-ing value that shapes us as professionals. To illus-trate this point, Wineburg et al. (2016) conducted a study revealing the striking fact that 82% of U.S. high school students were unable to distinguish fake news from real news on the internet due to insuffi-cient informational literacy. An even more alarm-ing finding comes from Argentina, where nine out of ten young people aged 18 to 20 (90%) reported preferring to obtain information and reading ma-terials online, while two out of ten (20%) admitted uncertainty about whether they could trust the web; nevertheless, they continued to consult the same sources22. 

				We trust in the “obligatory” obligation to make decisions… good decisions, and these decisions take place in the redefinition of identities and in the way we relate to one another. To illustrate this, Braidotti 

				
					
						22. Taken from the newspaper “El Día” Los adolescentes y sus modos de leer, entre el papel y la pantalla.

						https://www.eldia.com/nota/2017-10-9-3-49-54-los-adolescentes-y-sus-modos-de-leer-entre-el-papel-y-las-pantallas-informacion-general. 2017. Accesed 14/12/2024.
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				commitment to rethinking our teaching role—a role that requires us to adapt our professional identities. The following points illustrate some of these nec-essary adaptations:

				Facilitators of personalized learning

				Integrators of technology

				Mentors of digital ethics

				Collaborators in the creation of digital content

				Continuous researchers

				Promoters of creativity and critical thinking

				Mentors and preparers

				Evaluators of digital competencies

				Promoters of the educational mission

				Liberating teaching from mere instruction

				Avoiding the figure of the “ignorant teacher”

				Teaching as dissent

			

		

		
			
				Educating through care and connection

				The answer might involve asking: What tasks can only be carried out by humans, and what does educational work mean for human beings? Part of the answer could lie, as we have suggested earlier, in “being conscious of a common goal and being in-terested in it” (Biesta, 2017, p. 47).

				This brings us back to neo-existentialist24 ques-tions—issues that, in some way, diverge from transhumanism—because today the question of education (as guidance, model, and example), com-munication (as exchange among equals), and hu-

				
					
						24. And in reference to education, it has to do with re-tak-ing, conquering the essence of human relationships, thinking “simply” about life as an essential element of learning. A pedagogy of the integrative process is en-visioned and pursued, oriented toward the life of the learner—ultimately, preparing for the world of life. This is the classical version and the ideal to pursue: that of a subject (the learner) facing the world and their position in it, in order to achieve a total understanding of the world.

					
				

			

		

		
			
				manity remains essential. For this reason, the role of the educator continues to be indispensable: pre-paring to discern the non-human dimensions of the educational process and to reflect on how, and to what extent, these influences shape the educational future. These coordinates constitute the necessary assumptions underlying our work.

				This is where a large part of the existential truth lies, which is why we take on the responsibility of educating. The anthropological reflection comes from the awareness that the educator, in their own way, contributes not only to meaningful learning but also to developing and expanding a “strange” and estranged present. Once we are situated here, we should ask ourselves: how can we differentiate the work of an educator from that of a machine (AI) or a human? This is no minor question, and it is not minor because it marks not only a biological difference but also a procedural one. This is what we believe from these lines, and this is what we will defend, because perhaps the how is a more important question than we might think or imagine.

				A teaching role should involve bringing four key concepts to the table—freedom, equality, respon-sibility, and choice—which must be developed and justified. It is within the consolidation of these four principles that the integrative and identity-shaping role of the teacher-subject in the era of artificial in-telligence is situated. The freedom of the learner, and to a lesser extent that of the teacher (whose role is to mediate and ensure), must safeguard against the algorithms of certain programs—entirely inten-tional by design—undermining the freedom to know and, consequently, the freedom to choose.

				“The exit from a passive mode of existence and the entrance into one that radiates activity” (Sloter-dijk, 2012, p. 253) would mark the new era. What is truly significant are the profound changes to which our own identity and reality will be exposed, as argued by Bauman (2003, 2013a) and Habermas (2005), among others. “The postmodern condition proclaims pluralism, difference, the heterogeneity of perspectives, and casuistry” (Bernal Guerrero, 2012, 
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				by “Yes to engineering for the mind and body.” This slogan clearly summarizes our transversal propos-al and situates transhumanism within the specu-lative imagination associated with enhancement. “Are you transhuman?” asked Esfandiary back in 1989, and indeed, new relationships position us at least to conceive of it as “someone who, by virtue of the use of technology, cultural values, and lifestyle, forms an evolutionary bond.” And that is, or would be, the great difference between the human and the non-human—the conscious and assertive sense that we are human, the interlocutors and guarantors of that. It is necessary, as we point out, to remember that the richness of AI, its incalculable appeal, lies in the fact that it allows us to communicate, learn, and ultimately interact with other human beings who are making the same use of freedom and resources as we are—a meeting place.

				An expressive field, amplified by the global net-work, emerges where, as Gabriel (2020) notes, “we will never be able to replace the Black Forest with Google Maps […] for the map will never be identical to the territory” (p. 85). This is not a matter of com-parison but rather of recognizing that technoscien-tific processes—such as virtualization, datification, and digitalization—must ultimately be implemented within schools, with educators serving as guaran-tors that these processes deepen understanding, foster development, and prepare individuals for a better life. In this respect, Martínez Díez (2021), in Humans, Simply Humans: Challenges of Trans-humanism, underscores this intermediate point we have referred to—one that education cannot overlook. For instance, would becoming transhu-man enhance factors such as memory, health, and well-being, thereby making us more educationally competent?

				Clearly, we are living in an era of change and adaptation—an era in which we must embrace the strong, and often neglected, words and ideas that Easterling (2014) presents in Extrastatecraft: “Some of the most radical changes in the globalized world are being written […] in spatial technologies” (as cited in Berardi, 2021, p. 63). Refusing applications 

			

		

		
			
				p. 27). Equality of opportunity must be pursued while ensuring fairness for all; and lastly, though by no means least, responsibility—especially in times of complexity—requires establishing clear criteria for when and how the use of AI is appropriate in academic work and educational projects.

				In fact, the European Council itself established Standards on Artificial Intelligence (AI Law 2021). Regarding this, the first and fourth general objec-tives are particularly interesting: “... Ensure that AI respects fundamental rights (freedom, equality, jus-tice...)” and “Ensure a trustworthy and responsible use of AI.” In this regard, although earlier, Habermas envisioned a world of possibilities, proposing: “the belief, inspired (…), in the infinite progress of knowl-edge and in the infi nite advance towards social and moral be erment.” (Habermans, 2005, p.164). The moral, the social—terms that clarify the distance between human capacity and that which emanates from emerging technologies. We fully agree with Hottois (2013, p.179): “I do not conceive of blind and irresponsible optimism,” nor is it about oppos-ing certain Enlightenment ideals such as freedom, solidarity, rationality, progress, and integration.25

				The following statement comes to mind: “No to the engineering of the mind and body”26, followed 

				
					
						25. While we are not going to focus on this, it is worth highlighting that as a process, it inherently involves a whole set of programmed and structured intentions, which must clearly define a conscious effort and come from human awareness.

					
					
						26. “By physically altering or enhancing the human brain” (p. 42). Excerpted from Converging Technologies for the European Knowledge Society (CTEKS). Unlike in the U.S., Europe emphasizes that technologies should respond to the rhythms demanded by society itself, rather than the other way around, as this could mean an advance-ment... beyond our possibilities. This perspective has led, since 2003, to the creation of a group of experts in “prevention of new technologies” in Europe. In its CTEKS report, the European Group of High-Level Experts pro-motes research in areas that are highly valued, with the hope of initiating technological developments in the de-sired fields. Several areas are identified where progress through convergence is considered desirable, with four key areas, the second being: “Education with applications such as invisible knowledge spaces, learning objects, and intelligent environments.”
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				 Conclusions

				We have concluded the previous section, which motivates the start of this conclusion, and the ques-tion becomes decisive. As we said, knowing how to ask involves a sense and, above all, a perspective. In the era of transhumanism, technological advances, the age of screens, and especially AI, some questions could and should serve us. As “The one who asks is the protagonist, they move the action forward, unlike the one who memorizes, who is merely a res-ervoir, a container of data.” (Torres, 2013). And in the case at hand, it could help us ask: As educators, what are we preparing for?27 

				You may agree, or at least we like to think so, that we can categorize fire as our first technolo-gy. Its profound impact and repercussions were so powerful that it continues to create a strong myth-ological source, such as the myth of Prometheus, who stole fire from the gods with the sole aim of challenging divine power. In a way, this seems to be happening again, but now with AI. It is undeniable... As AI lights the paths toward progress, it also casts shadows. And here, a pedagogy of the concept28 becomes necessary, understood as always starting 

				
					
						27. In reference to Consoli’s (2015) distinction between “good repetition” and “bad repetition,” the former refers to that which is repeated with the purpose of improve-ment—to generate the necessary transformations that foster progress in ethical, human, and social dimensions. The latter, conversely, represents the type of repetition often perpetuated in schools: practices that, rather than enhancing learning, contribute to stagnation or even regression. It is difficult not to recall Sloterdijk’s (2012) invitation to a “secession from custom,” which he describes as an “exercise in ethical differentiation, carried out by those who dare […] to step out of the flow of life and choose the shore as their place of residence” (p. 279). Could today’s educators, in light of this reflection, embody such an ethical secession—embracing trans-formation in the name of coexistence and technological progress?

					
					
						28. Here, we pick up on the strong idea from Deleuze and Guattari (1997): A pedagogy of the concept that itself creates an event, as it fully engages with the problem at hand. One of the main characteristics of Deleuze’s thought is that “it always begins with the question.” A pedagogy of the journey, identifying problems and com-ponents, learning from them, and daring to engage with new concepts and conceptions.

					
				

			

		

		
			
				and digital platforms is no longer a viable option, and what it means to be human is no longer deter-mined in isolation, but through a communion and performative interaction with the non-human. From this intra-relationship, we must recognize the emer-gence of intra-action, which constitutes the condi-tion for personalized education on digital platforms (Grinberg & Armella, 2023). This perspective does not stem from blind or irresponsible optimism but rather from a conscious and critical awareness of our current reality.

				The focus of transhumanism lies in procreation amid the natural and technological risks that threat-en the future of human progress. Anticipating and analyzing the risks associated with human self-tran-scendence is therefore an essential imperative. We must not only foresee these risks but also address them—acknowledging that they cannot be resolved through outdated solutions or nostalgic returns to the past. Instead, these challenges demand the re-configuration and responsible application of new technologies, adapting them to the here and now we inhabit.

				Ultimately, education must become a space of convergence and innovation, fostering transforma-tive experiences. Within this new context, educators must act as collaborators, lifelong learners, mentors, and evaluators of digital competencies. The educa-tor assumes a pivotal role in preparing students for a future in which artificial intelligence will be increasingly decisive—a role defined by agency, re-flection, and creative engagement. What remains for us, then, is the enduring human capacity to question, to embody something akin to Plato’s vision of the philosopher-king: the reinvention of the school as a better place, a space for creation, and—above all—an unfinished project, where everything remains to be done.
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				security. As Buchanan and McPherson (2019) warn, “the developers of educational technologies have an increasing influence in our classrooms, and we are witnessing a shift in public education from a system controlled democratically to one designed and directed by corporations” (para.2).

				We are talking about questions and trying to suggest rather than impose; an imposition that, in times of immediacy, seems to appear so often, and it is precisely now, in the face of the immediacy of the response, when the pause and “the question of technique” posed by Heidegger (1949) in his Bre-men lecture becomes more necessary than ever. In this context, Yuk Hui (2020), in the preface to Fragmenting the Future, references Dussel, spe-cifically the need for cross-cultural dialogue in or-der to learn. How is it possible to automate certain educational processes without leaving important decisions and control/measurement in the hands of human teachers? How can we use personal data without falling into indiscriminate use through al-gorithms? Could identity theft be possible? And of course... Does something as invisible as “the virtual” provide sufficient reason to change not only the role of the teacher, but also educational policies?

				It is clear that we are stepping into a realm of intellectual emotions, bordering on the question raised by Klein (May 13, 2020) in an interview, where she expressed her concern about how virtual education could overlook the contextual realities of the learner and eliminate one of the fundamental pillars of any educational analysis of the student: context. These issues undoubtedly present a new challenge accompanying transhuman times and an AI that inevitably presents flaws. For example, in 2023, the North American Human Rights Organi-zation revealed how an AI, through an algorithm from the World Bank, was denying aid to the most disadvantaged families due to a biased interpreta-tion of the algorithm. What can we learn from this? Crawford (2022) reminds us that algorithms can fall into significant contradictions when we try to simplify and, above all, magnify their work. This is especially true because machine learning systems 

			

		

		
			
				from the question as a critical need for thought and creativity. And, as we can’t help but recall Lyotard (1988) in L’Inhuman: Causeries sur le temps, leading us energetically toward the promotion of creation. But what to create?

				Creating the necessary space between the school and all that remains to be accomplished constitutes not only a pedagogical challenge but also the es-sential condition for a renewed anthropogenesis. This, in essence, has been the guiding thread of our reflection: how the human being continues to place hope in and through the school—to assume, to un-derstand, to know, and ultimately to cultivate the competencies that enable the empowerment and shaping of a more humane subject. Such improve-ment depends on questioning, for the questions themselves—before serving as closing reflections or points of departure for new inquiry—evoke the enduring myth of Prometheus. Indeed, “the future of our civilization will depend, nothing more and nothing less, on our degree of involvement” (Sadin, 2018, p. 262). Is the project of artificial intelligence within today’s school a realistic one?

				The answer seems clear: the measure of success lies in the extent to which educators can recognize and value the potential of practical competencies and technological tools—and, why not, embrace the ideal of the victory of knowledge by escaping ignorance. Every educator faces a noble Promethean task, for learning itself has become an existential imperative demanded by the present condition. Are we truly capable of understanding this? In this re-gard, the works of Carr (2011), Carter (2017), and Aragón Estrada (2019) provide valuable perspec-tives. Approaching the issue with both existential and practical-metaphysical caution reveals that few phenomena exert an influence comparable to that of information proliferation and response imme-diacy, both of which profoundly shape educators today. Nevertheless, we must not overlook the risks inherent in the automation of decision-making pro-cesses through AI—risks such as excessive dele-gation of judgment, algorithmic biases that distort educational outcomes, and threats to personal data 
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				warned us: Kairós (doing things well) against speed, Chronos. Or, as González Martín et al. (2021, p. 56) suggest, “sound and silence, stillness and action, [only] in an adequate proportion.”

				Education within formal settings plays a cen-tral role in the new construction of emerging times. This, in many ways, constitutes the central theme for those of us who assume the responsibility of ed-ucating—without denying technological advance-ments, the potential risks they entail, or the inevi-table transformations they bring. We insist on this awareness, conscious of the complex and, indeed, complicated context that will inevitably contribute to the production of meaningful and effective learn-ing, radiating an “odd” present—a time of crisis. As Koselleck (2002) describes it, a state of agony, per-haps, both of our hypotheses and of our experiences.

				What impact do these new spaces we are entering truly have? This question leads us back to Derrida and his meditation on “that place”:

				The Khôra is neither “sensible” nor “intelli-gible”; it belongs to a “third kind” (…). The ambiguity declared by Timaeus manifests itself in another way: the khôra seems at once to be neither this nor that, and yet to be both this and that at the same time (Der-rida, 2011, p. 16).

				We find ourselves within that process: training teachers in the effective use of AI technologies—a role that has become the central and foundational axis of education—where the khôra in its Derrid-ean sense transforms into a pedagogical function never previously conceived. The compelling idea that transhumanism represents a branching of change, perhaps its most sophisticated form, aris-es not because it was absent from our imagination, 

				
					
						celerate our daily activities have gained renewed rele-vance in an era defined by immediacy and acceleration. This text aligns with a broader current of thought that includes works such as Tom Hodgkinson’s The Idler: A Praise of Laziness (2005) and How to Be Free (2008). In this spirit, we might begin by asking: what does it mean today to “waste time,” and, more provocatively, where are we going?

					
				

			

		

		
			
				are designed to generalize, and we know the con-sequences that this entails. 

				AI is neither intelligent nor artificial. AI systems are not autonomous, rational, nor capable of dis-cerning anything without extensive and intensive training, with enormous sets of predefined rules and rewards... In this sense, AI is a certificate of power. (Crawford, 2022, p. 29).

				It is clear to us: AI is not neutral, as we announce and remind ourselves as a conclusion. In liquid times (Bauman, 2007), education is one of the essential processes to improve human existence. We should leave open the potential possibility that AI could function as an agent, but an agent integrated into a social and, therefore, educational system that will depend on the intentions of the true intention-al beings par excellence, which are humans. This opens the door to a posthumanism that approaches transhumanism with a critical perspective on the implications of the intersections between human beings and technology, with the sublime intention of improving humanity.

				We began the article by questioning the critical capacity of our youth in the face of so much informa-tion, while raising the important question of what to do. It’s crucial to recall the words of Polanco López (2011, p. 223), who asserted without a doubt that: “The teacher is the most important person in the task of acquiring those management skills.” In short, it is a matter of responsibility and critique. For a future educational renewal, it is necessary to ask: What educational model should be developed where part of the learning is not done by humans? How and from where should we establish this educational model? Or… Should we abandon all teaching prac-tices, since it remains unclear who or what we are educating for as educators? Dewey (2004), among others, promoted slowness as a fundamental con-dition for the further development of critique and creativity. We could talk about a pedagogy of the snail29 in response to the speed of AI, as the classics 

				
					
						29. Inspired by Gianfranco Zavalloni’s 2008 work of the same title, reflections on slowness and the need to de-
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				but because formal and epistemological limits once prevented its realization.	

				In this sense, AI and its allied technologies trace an anthropomorphic path that seeks to ascribe hu-man attributes to machines, ultimately alleviat-ing our limits as teachers and educators. Yet our conviction remains to avoid over-attribution, to maintain equilibrium—to achieve, symbolically, a stable humanist stance capable of integration. The objective is not imitation but critical and construc-tive implementation of these advances, which must undoubtedly be treated as such. The notion of AI as “a universal technical principle” would neither be desirable nor defensible; rather, the inviolable respect for human dignity must consecrate our ped-agogical practice.

				The school, therefore, must embrace artificial intelligence responsibly, with the clear purpose of enhancing both teaching and learning experiences. Despite persistent anxieties, must we really insist on preserving a dichotomy between them and us? Fol-lowing prominent thinkers such as Yuk Hui (2020), we are prompted to ask: what is human? To refuse this question is to diminish ourselves, to curtail the possibilities that emerge from imagining a world that has already arrived and that now demands to be organized. This, ultimately, is the defining chal-lenge of our time.

				So… What does it mean in our educational space to sustain criticism? How do we build a responsible, dynamic, and open use? Right?! Recognize, why not, discover this interweaving in school spaces30, and understand how and with what depth, a rhizome is being formed in the purest “Deleuzian” style of a logic opposed to the root-lateral one, instead of vertical, circular, and non-linear, virtually infinite, 

				
					
						30. We prefer to talk about spaces and not places, be-cause, as it is often said, the school, through new tech-nologies, has become a space—a mere stage, following García (2015: 33)—where various transformations take place, experimenting with the flow of day-to-day life, in contrast to the “place” where one is welcomed (Auge).

					
				

			

		

		
			
				proliferating without any hierarchy.31 In this field, it could be seen, analyzing the different connections that would detach as we name like social connec-tions and links with technologies with their historic processes from long terms to the immediate ones.

				In short, we are talking about a school to rethink ourselves in a different way, why not, a new human condition in which Arendt32 would surely accompany us, urging us to problematize a deep cultural process that inevitably questions the what and why of the school. It would be about paying attention to what we think and do in order to perceive those new cat-egories that are already organizing our lives and the lives of our educational institutions. And we truly believe that maybe, as never before, we might feel more fulfilled thanks to these technologies, due to the human capacity to adapt these technological potentials. Sloterdijk asked in Norms for the Human Park, and we raised it in the presentation, “What is being educated, and for what purpose is the educator?” (1999, p. 11). The real value lies in impacting the human perspective of our educational work; this is the true value, the Promethean effort. A symbol of the painful and militant heroism of all human creation. Would there be a greater challenge!?
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